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How to Reach "The Jewish Training School"
from the Business Center of the City.

Take 12th St. car on Van Buren and State, or 12th

St. car on Madison and State ; or take Canalport Ave.
car on Randolph and State. Either of these three cars

will bring you within one block of the School. Alight
from the car at the corner of 12th and Clinton Sts., or

Canal and Judd Sts. Another connection between the
South Side and the School is by taking either the Ele¬
vated Road or the Cable Car to 12th St. Viaduct, cross

the Viaduct and on the west end of same you will be
two blocks from the school house.



SOME INFORMATION REGARDING THE

JEWISH TRAINING SCHOOL.

The School is conducted under the auspices of the
"Jewish Training School Society of Chicago" and is "non-
sectarian." It receives pupils of both sexes and all na¬
tionalities, between the ages of three and fourteen years,
furnishes them free education in a course covering a pe¬
riod of eleven years.

There are about 800 children in School and Kinder¬

garten. Admitted are only "the children of the poor."
These children in particular need the benefits of the most
advanced and enlightened educational methods. But
these methods are applicable as well to all classes of the
community, and the children of the rich will be benefited
just as much as the children of the poor, by this new system
which provides for the introduction of mechanical work
into elementary schools, on purely pedagogical
grounds. We do not attempt to educate artisans, but to
show:

1. That the labor of the hand is an invaluable and
necessary aid in the development of the brain.

2. That every being is good for something, that, for
instance, a child apparently very stupid, with but nomi¬
nal success in mathematics, may be excellent in thework-
shop, or in another department.

3. We give our pupils the opportunity to show what
they can do, which reveals the "natural bent" of each
child. After we have made this discovery we are in the
fortunate condition of a conscientious physician who has
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succeeded in making a correct diagnosis. We have learned
the vocation for which the pupil is by nature best adapted
and it becomes comparatively easy for both parent and
teacher to guide the child's subsequent education.

4. We lead our pupils to self-activity, to do their
own thinking, inasmuch as they are required to use their
own hands in the workshops. Such an education leads
to independence in thought and action—rears good re¬

publicans, who will never become the slaves and followers
of professional politicians or selfish demagogues.

5. We teach our pupils to love labor and thus do a

great deal towards the solution of the so-called "labor
question." Such artisans, tradesmen, who love their vo¬

cation, will work with success and satisfaction. They
will not only obtain higher wages and make a better liv¬
ing, they will also by virtue of their better education come
into closer and friendlier contact with better society and
this friendly intercourse will be a safeguard against and
a wholesome remedy for class animosity. "We uplift
the masses by means of education."

6. Inasmuch as work, honest work, labor is the
strongest antidote against vice and crime—our methods
teach morality,—true religion.

7. We aim to educate a generation, a class of people,
whose representatives as yet, are not very numerous.
There are indeed many learned people in the world—men
and women—unfortunately, however, they are only
learned in books and from books, while they know but lit¬
tle of the real world and its transactions. Their learning
is of little use either to themselves or to the world. There
are also many men and even women who are phvsically
strong, who represent the powerful steam in the engine,
who lack, however, the necessary brain—the engineer.
They are nothing but machines themselves; can do nothing
without the intelligent guide. We attempt to raise men
and women who combine intelligence, physical force and
skill, who can get along without the foreman, who will be
"of age" in their life's task.

8. Our aim is and must therefore be a harmonious de¬
velopment of the whole being—of all faculties, the intel-
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lectual, moral and physical. Our art department, es¬
pecially, has the great mission to cultivate the aesthetic
faculties, to refine taste and conduct. For the promotion
of physical development, we have a school physician—
physician and teacher who supervises the department of
hygiene in the institution; who examines, watches the
growth and bodily condition of the pupils; who counter¬
acts at once every abnormal tendency and keeps the sta¬
tistics as well as medical records which are so very valua¬
ble and necessary for every educator.

9. From the above it may be concluded that the vis¬
ible products of school work are of no importance to us.
The child itself is our only and constant goal, the target
we are aiming at. We, therefore, do not pay so much at¬
tention to the model, made of clay, as to the effect this
occupation has upon the child, what is modeled within
the child—the reaction, reflection upon the little worker—
as in arithmetical problems the correct answer pleases us

only, if it is the outcome—the direct result of logical
thought, of pure and logical mental processes.

ro. We claim that our school is a "model manual

training school," because everything done therein can be
traced back to sound pedagogical principles and the
whole institution with all its departments is one—a unit
in its organization. Everything is connected, nothing
disconnected. The various departments are so closely
dove-tailed, that the influence of one is decidedly felt in
the other and vice versa.

11. What is of educational value to the boy must also
be good for the girls. The girls, therefore, also receive
their share of manual work.

12. All studies are obligatory—nothing is optional—
and they are so arranged that mental and physical work
frequently alternate during the period of a day. By this
change in occupation the child will be refreshed and is not
in danger of being overtaxed—mentally or bodil}

13 The desire towards activity (Thœtigkeitstrieb)
is inborn in the child. At birth it is equipped with such
a delicate and appropriate outfit of tools that it would be
unnatural and cruel to interfere and forbid the use of the
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little hands. Children love to work. They break and
destroy, frequently, in order to rebuild. How foolish,
therefore, on the part of the parents and teachers to force
the child to idleness. "Hands folded!" "don't move!" "be

quiet!" are the commands of the schoolmarm. Can chil¬
dren love such a government, and what must be the result?
We, therefore, begin active work, manual training, in the
lowest classes and carry it through all grades, just as read¬
ing and writing. This work, of course, is planned, like
every other branch of instruction according to age and
ability—individuality. To begin manual work in the
Grammar Grades, or in High Schools is unpedagogical and
unnatural, that would do for trade or technical schools.

14. One of our leading principles is also:
What we do must be done right at once and not so as

to have to be undone again later on.
a. Our pupils write at once in the so-called A. B. C.

class with lead pencil on paper—we have no slates.
b. Our pupils read phonetically only and do not at¬

tempt to learn reading by mechanical spelling.
c. We do not draw from copies, but from the object

only.
We do not commit the error so often made to allow

imperfect work in the hope of later correction.
15. Our School consists of the following departments:
1. Kindergarten with an intermediate grade.
2. Primary Department.
3. Grammar Department. (The Course of Studies

on page 8 gives detailed information of the subjects
taught).

The Manual Work is carried on in two divisions:
A. The Art Department.
B. The Mechanical Department.
A. The Art Department comprises:

2. Freehand Drawing. } TauSht in a11 classes"
3. Designing—in Grammar Classes only.
B. The Mechanical Department comprises:
i. Sloyd work in classes VIII, VII, VI, V, for boys

and girls.
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2. Cardboard, work classes VIII, VII, VI, V, for boys
and girls.

3. Wood work (bench work), classes IV, III, II, I,
boys.

4. Machine work (wood and metal), classes II, I,
boys.

5. Sewing, etc., classes VIII, VII, VI, V, IV, III,
II, I, for girls.

6. Cutting, fitting and drafting, classes IV, III, II, I,
for girls.

7. Domestic economy, cooking and household duties,
classes II and I, girls.

16. We teach one foreign language—German—in the
Grammar Grades only.

17. Gymnastics and Music are taught in all classes, both
to boys and girls.

18. Co-education is adopted and shows its good effect
upon both boys and girls.

19. We have also two Ungraded Classes in which
newcomers and others receive individual attention, es¬

pecially in such studies in which they have shown them¬
selves to be deficient. In these classes they are prepared
for the regular class work, and as soon as a pupil has pro¬

gressed far enough, he is transferred to the proper regular
grade. Owing to the increase of immigration from Russia
and other foreign lands, our Ungraded Classes have
always been crowded. Many children who came to us

directly from Russia have in less than two months been
advanced into the fifth or sixth grades.

20. Teachers'Conferences.
The teachers of the school meet in departments weekly,

and in general conference fortnightly, for the discussion
of methods and school matters.

21. Parents' Meetings, held monthly, are an excellent
means of securing the intelligent co-operation of the par¬
ents and bring about a valuable intercourse between
teachers and parents.

22. Our Primary Classes are conducted by class
teachers, who teach everything, except a few special
branches in which they are assisted by specials, and who
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advance with the pupils throughout the entiredepartment.
In the Grammar Classes, however, the special teacher
system is adopted.

23. The Institute was opened October 20, 1890. It
is supported by the Jewish Training School Society.

24. For information:
The school has eight classes, each representing one

school year—six to fourteen years of age—the eighth being
the lowest and the first the highest.

COURSE OF INSTRUCTION.

EVERY LESSON IS TO HE A LANGUAGE LESSON.

VIII GRADE.—First School Year.

OBJECT LESSONS: Vital necessities: Food.
MATHEMATICS. Arithmetic: Value of figures from 1

to 10.

The first ten; the four fundamental operations
in numbers from 1 to 10. Tables: federal

money, cents, nickels, 5 cent piece, half-dime
and dime (representing one ten).

The second ten-, the four fundamental opera¬
tions in numbers from 1 to 20; many practical
exercises; exercises in reading and writing
numbers, both Arabic and Roman. Tables
continued: thé most familiar weights and meas¬
ures. Long measures: yard, foot and inches;
dry measures: bushel, peck, quart and pint;
liquid measures: gallon, cuart, pint and gill; 1
dozen—12 units.

ENGLISH LANGUAGE: Articulation; preliminary
exercises in simple sounds and combinations
of letters making words, etc., after Bamberger's
Phonetic New First Reader; reading script
only.
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Writing: Preliminary exercises (together with
drawing); the small letters of the alphabet
(genetically), and the figures plain and simple.

GEOGRAPHY: (Together with Object lessons). The
class room, its location, shape and size; points
of compass, sunrise, sunset, day and night,
morning and evening, dawn, four seasons.

Map drawing.
ART WORK. Free hand Drawing: Outline drawing of

simple object (in lead pencil).
MA NUAL WORK. ' 'SL O YD: ( Wood Sloyd ). The first

12 numbers of Vera Hielt's "Course of Wood

Sloyd,"use of scroll saw, borer, plane and file,
compass, foot rule and carpenter square.

Paper folding—Bamberger's Manual "Head
and Hand," No. 2.

MUSIC AND RECITATION: Poetry and Prose (little
stories—historical); Scale, Names and Notes.
Rote songs.

GYMNASTICS: Free and Wand exercises.

VII GRADE.—Second School Year.

OBJECT LESSONS: Vital necessities: Clothing and
Shelter.

MATHEMATICS. Arithmetic-. First year's work contin¬
ued to 100. Tables of previous grade reviewed
and extended. Troy and Avoirdupois weights.
Division of numbers into parts, i. e., fractions
y2 of 8, yi of 27, etc.

ENGLISH LANGUAGE. Reading: New First Reader
reviewed, printed part; Appleton's First Reader
and Supplementary reading. Sound exercises
continued.

Writing: Small and capital letters of alphabet.
Copying from Reader with lead pencil.
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GEOGRAPHY: i.—The schoolhouse and the whole

block. 2.—The neighboring streets, etc. 3.
—The local connection between schoolhouse
and home. Map drawing.

HISTORY: Selected biographical sketches of promi¬
nent American men and women.

ART WORK. Drawing: Outline drawing from simple
objects continued (lead pencil).

MANUAL WORK. Wood Sloyd: Nos. 12-24.
Paper cutting and mounting—Manual No. 3;

Paper folding, Geometrical forms—Manual
No. 2 completed; Mechanical sketching of
forms folded.

MUSIC: Names and pitch of scales, two, three and
four part measure. Songs from Chart. Reci¬
tation of text and other poetry.

GYMNASTICS: As in Grade VIII.

VI GRADE—Third School Year.

OBJECT LESSON: Vital necessities: Means of Trans¬
portation.

MATHEMATICS. Arithmetic: The four fundamental

operations from 1 to 1,000 (short division
only); tables continued; reduction from the
higher to the lower, and vice versa. Practical
problems. Conclusion to and from the unit;
odd and even; prime and composite numbers.

ENGLISH LANGUAGE. Reading. Appleton's Second
Reader and Supplementary Reading.

Grammar, Spelling, Composition. De Garmo's Lan¬
guage Book No. r; in addition, description,
of pictures and objects.

Writing: Alphabets continued with pen and ink.
GEOGRAPHY: 1.—Chicago and its principal divisions

(maps).



2.—The most important Streets, Avenues,
Boulevards, Parks and Public Buildings; the
Stock Yards, City Hall and City Government.

HISTORY: Selected biographical sketches of men and
women of all nations.

ART WORK. Free hand Drawing: From simple casts
in lead pencil.

Modeling: Simple casts—leaves and ornamental
forms.

MANUAL WORK. Wood Sloyd: No. 24—40.
Card Board: Plane forms, combinations and appli¬

cations of same. Manual No. 5.

Sewing (girls): Plain running, stitching and seam¬
ing.

MECHANICAL DRAWING : Goes together with me¬
chanical work; every piece is first properly
sketched and then drawn (lead pencil).

MUSIC: Practicè on Intervals in Major scales; sight
reading in 2, 3 and 4 part songs; technical
terms.

' VMNASTICS: Free exercises with and without wands.

V GRADE.—Fourth School Year.

MATHEMATICS. Arithmetic: Review of VI grade's
work and long division. Factoring, Cancella¬
tion, G. C. D. and L. C. M. (Divisors and
Multiples). Common Fractions.

ENGLISH LANGUAGE. Reading: Appleton's Third
Reader and Supplementary Reading.

Grammar, Spelling, Composition: De Garmo's Lan¬
guage Book No. i reviewed and finished; in
addition, descriptions of pictures and objects.

Writing: As in Grade VI.
GEOGRAPHY: Physical Geography; elementary terms;

the Chicago River and Lake Michigan; the
Illinois and the Mississippi rivers; the State
of Illinois.
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HISTORY: The Period of Discoveries, and Explorations
in connection with European affairs; the fif¬
teenth and sixteenth centuries.

NATURAL SCIENCES. Natural History: Generals
about the three natural kingdoms. Compari¬
son and Classification. The Animal Kingdom.

ART WORK. Free hand drawing: VI grade's work
continued.

Modeling: VI grade's-work continued.
MANUAL WORK. Sloyd: Nos. 40 60.

Card Board Work: Manual No. 6.

Sewing (girls). Plain sewing and darning.
MECHANLCAL DRA WING: As in grade VI, together

with manual work.

MUSIC: Practice on Intervals continued, also in Minor
Scales. Exercises in two part singing; tech¬
nical terms continued (Mason's Music Charts).

GYMNASTICS: Free exercises and Dumb Bells.

IV GRADE.—Fifth School Year.

MATHEMATICS. Arithmetic: Common Fractions com¬

pleted and reviewed; Decimal Fractions; United
States Money; Weights and Measures.

Geometry: (Systematically). Planimetry. (Hill's
Geometry for Beginners). Many problems
selected from W. G. Spencer's Inventional
Geometry.

ENGLISH LANGUAGE. Reading: Appleton's Intro¬
ductory Fourth Reader and Supplementary
Reading.

Grammar, Spelling, Composition: De Garmo's Lan¬
guage Book, No. 2.

Writing:
GERMAN LANGUAGE: Lesefiebel (Weick & Greb-

ner) and Conversation
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GEOGRAPHY: The great Lakes to the mouth of the
St. Lawrence River. The Mississippi River
from its source to its rnouth. Physical Geog¬
raphy in connection (after Huxley's Physiog¬
raphy.)

HISTORY: Period of Settlements beginning with the
French to the Revolutionary War.

NATURAL SCIENCES. Natural History: The Ani¬
mal Kingdom continued and the Vegetable
Kingdom.

ART WORK. Free hand Drawing (crayon): Vases of
different style, casts, especially ornamental
forms; the elements of perspective taught
practically.

Modeling: Continued from the half-relief.
Designing: Exercises in straight lines and combi¬

nations.

MANUAL WORK: Bench work (wood work), the cor¬
rect and advantageous use of the simplest and
mostly used tools: square, gauge, saw and
hammer.

Sewing (girls): Sewing continued; making of plain
garments and undergarments; free hand draft¬
ing. Darning and mending continued; (finer
work).

Wood Sloyd: Is here united with bench work.
MECHANICAL DRA ICING: In connection with man¬

ual work.

MUSIC: Reading by sight; two part songs continued.
GYMNASTICS: Exercises with Wands and Dumb Bells

continued.

Ill GRADE.—Sixth School Year.

MATHEMATICS. Geometry, Arithmetic: Rules of
three; simple and compound proportion; per¬
centage. Measurements—plane or surface
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measure, square measure; theorems from Hill's
Geometry; Spencer's problems (inventional
Geometry) continued.

ENGLISH LANGUAGE. Reading: Appleton's Fourth
Reader and Supplementary Reading.

Grammar, Spelling, Composition: De Garmo's
Language Book No. 2, completed.

Writing:
GERMAN LANGUAGE: Erstes Lesebuch. (Weick

& Grebner) and Conversation.
GEOGRAPHY. America. Elements of Mathematical

Geography.
HISTORY. The French and Indian Wars; the Revolu¬

tionary War to 1789.
NA TURAL SCIENCES. Natural History: The Ani¬

mal and Vegetable Kingdom continued and
completed. Elementary Mineralogy.

ART WORE. Free hand Drawing: Cast Drawing.
Life forms and ornamental forms. Crayon.

Modeling: Ornamental and life forms in half relief.
Designing: Preliminary exercises, in straight and

curved lines combined.

MANUAL WORE: Bench work continued—planing,
joining.

Sewing (girls); As in Grade IV.
MECHANICAL DRAWING: Projection of surfaces

and solids; working drawings for the bench
work.

MUSIC-. As in Grade IV continued.

GYMNASTICS: As in Grade IV.

II GRADE.—Seventh School Year.

MATHEMATICS. Arithmetic: Percentage continued;
Interest and Discount.
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Geometry: Solid Geometry; Cubic contents, much
practical work; Spencer's problems continued.

Algebra: The four fundamental operations; Mono¬
mials and Polinomials; Simple equations.

ENGLISH LANGUAGE: Reading: Appleton's Fifth
Reader and Supplementary Reading.

Grammar, Spelling, Composition: De Garmo's Lan¬
guage Book No. i.

Writing:
GERMAN LANGUAGE: Zweites Lesebuch and Con¬

versation.

GEOGRAPHY: Europe and Asia; Physical Geography;
Mathematical Geography continued.

HPS TORY: U. S. Period of Administration up to date.
NATURAL SCIENCES: Physics: By experiments only.

Properties and the three states of the matter;
physical and chemical changes; extension; im¬
penetrability, adhesion and cohesion, etc.
Heat.

Anatomy. Dissection and close study of the repre¬
sentatives in various divisions of the Animal

Kingdom—beginning with the lowest (knife,
scissors and magnifying glass-microscope, used
by the pupils)'.

ART WORE. Free hand Drawing-. Work of Grade III
continued in Crayon and Charcoal.

Modeling-. As in Grade III.
Designing-. Parallelism; combination of lines and of

geometrical forms; overlapping or interlacing.
MANUAL WORE. Wood turning.

Sewing (girls): Tailoring system introduced; hand
sewing, button holing, darning, etc., continued.

Cooking (girls): Lessons i to 10 of Boston School
Kitchen Text Book.

MECHANICAL DRA WING: Sketching of solids—parts
of machinery; sketches are then made into fin¬
ished mechanical drawings.
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MUSIC-. Chromatic tones; reading at sight two and
three part songs.

GYMNASTICS-.

I Grade.—Eighth School Year.
MATHEMATICS. Arithmetic-. Exchange; Partnership

and Alligation.
Geometry-. Work of Grade II reviewed and con¬

tinued.

Algebra-. Factoring. Divisors and Multiples.
Fractions and fractional equations.

ENGLISH LANGUAGE. Reading-. Selections of the
works of Longfellow, Hawthorne, Washington
Irving and others.

Evangeline; the Courtship of Miles Standish;
Sketch Book; Wonder Book; Grandfather's
Chair, etc., together with an outline of Amer¬
ican literature.

Grammar: General review of matter taught in pre¬
vious years.

Composition: Practical work: formal letters; appli¬
cations, introductions and recommendations,,
petitions, business letters, etc.

Spelling: Etymological studies.
Writing:

GERMAN LANGUAGE: Drittes Lesebuch and Con¬
versation.

GEOGRAPHY: Africa and Australia. Physical and
Mathematical Geography.

Relief Maps.
HISTORY: Universal. The most important events of

Ancient, Mediaeval and Modern History.
(Swinton's Outline History of the World.)

NATURAL SCIENCES. Physics: Light and Sound,
Magnetism and Electricity.

Physiology: Domestic Hygiene. The human body,
skeieton, muscles and fat: muscular exercises;
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the skin; bathing; clothing; food and diges¬
tion; circulation and respiration; the senses;
the voice.

Anatomy: Work of Grade II continued, with es¬
pecial reference to physiology.

Chemistry: The most important elements, and
selected experiments from Woodhull's Practical
Chemistry.

ART WORK. Free hand Drawing: From the Antique
with charcoal and crayon. Perspective prac¬

tically taught.
Modeling: More difficult ornaments and life forms.

Casting in Plaster of Paris.
Designing: Elementary forms taken from nature

are conventionalized and used for plain designs
of surface and border patterns, etc.

MANUAL WORK-. Wood turning continued. Turning
in brass and iron, chipping, filing. Construc¬
tion of simple philosophical apparatus con¬
nected with Physics and Chemistry.

Sewing (girls): Tailoring system finished. Dress¬
making, cutting and fitting. Machine sewing.

Cooking (girls): Lessons 10 to 20 of Boston School
Kitchen Text Book.

MECHANICAL DRAWING: Drawings of philosoph¬
ical apparatus, of architectural work and of
the steam-engine, from their own sketches.

MUSIC: As in Grade II.

GYMNASTICS:

The pupils of the Ungraded Class receive instruction
in the English Language and Arithmetic only; they also
participate in Gymnastics and Music; and the girls in
sewing.

Persons interested in the School should ask for an

annual report at the Superintendent's office, 91 Judd
street.

G. BAMBERGER, Superintendent.
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INDUSTRIAL TRAINING.

RETORT OF MR. G. BAMBERGER, PRINCIPAL OF THE NEW YORK
WORKINGMNA'S SCHOOL, IN THE NAME OF THE COMMITTEE FOR INDUSTRIAL

TRAINING OF THE GERMAN-AMERICAN TEACHERS' ASSOCIATION,

AT CLEVELAND, O., AUGUST, 1H84.

In presenting to you my report upon the subject of In¬
dustrial Training I am happy to announce that the achieve¬
ments of the past year show a decided progress in this field
of our labors. This is the more gratifying, from the fact that
our present advanced position has not been gained without
first having to overcome a strong and determined opposi¬
tion. It is true, that of late years this opposition has not
been so openly avowed as formerly, but it has existed none
the less. He who has stood upon some rocky sea-coast, has
seen the mighty waves dashing in their wild rage against the
impregnable cliff. After every such assault, there would
ensue a moment of apparent calm, when the great billow,
broken and foaming, returned into the endless sea, only to
hurl itself with renewed violence against the immovable
shore.

Such a period of treacherous calm we have been passing
through in our recent experience. We have taken our stand
upon the principle of the harmonious development of the whole
human being as upon a firm and steadfast rock. We have seen
the waves of a powerful opposition again and again dashing
themselves against our stronghold. We have watched each
intervening lull, that only gave warning of a fresh attack.
And we have the satisfaction of knowing that the utmost that
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all this opposition lias been able to effect, has been the clear¬
ing of our rock from rubbish which we would gladly spare.
Its foundations stand as firmly as ever,— their stability is
assured.

Strangely enough, the principle of complete harmonious
development, as applied to education, has met with oppo¬
sition from some whose brightest ideals would seem to be in¬
volved in its success. I need not remind you how the ques¬
tion of industrial training, as a part of general training, has
been treated by most of the delegates of a Teachers' Associa¬
tion in Germany. But in spite of all hostility, whether from
without or from within, the subject of industrial training has
already attracted the favorable attention of thousands of en¬
lightened and sincere educators. It is, in fact, in a fair way of
being generally recognized as an essential part of school-work,
wherever the cardinal principle on which it rests is regarded
as the guiding star in educational matters. This state of
affairs has, to a great measure, been brought about through the
successful experiments made in the workshops already esta¬
blished in connection with the ordinary schoolwork.

During the last year it seemed as if an armistice had been
contracted between those who favor and those who oppose
manual training in our schools. The party which entertain
doubts in regard to the beneficial working of this new feature
in school life has been looking out for substantial proofs,
while its enthusiastic advocates have been busily at work, in
many places, to procure indisputable evidence of its value
through various experiments, and especially through the final
introduction of manual work into the respective schools. In
this way we can explain to ourselves the apparent quiet on the
battle field after so much fighting.

But this stillness does not indicate entire cessation of the
struggle. It is true, the foremost men in educational matters
are in sympathy with our new idea, but we have vet to over¬
come the spirit of conservatism in the teacher, the prejudices
and indifference of the mass of the people, the scrupulousness,,
narrow-mindedness and egotism of boards of education, who
in any innovation that does not originate with themselves
always scent danger to their authority. You see the war is
not yet over.

Our last year's endeavors were directed principally towards
the systematic arrangement of the material, which in many
places had been heaped up too eagerly, accompanied by a
want of understanding and foresight. Friends of our new
departure, outside as well as inside the school, expected too
much of it, tried to make move out of it than was warranted
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by circumstances; tliey did too much, introduced into the
school all kinds of handicraft, but there was at the same
time visible a want of system, of rational connection between
these different manual occupations; what was wanting most
of all, was the connecting link between manual work on the
one hand and the brain-woik on the other. No wonder, there¬
fore, that the expected results were not realized ; but it was
apparent that the mental work in the different classes of
the school showed deficiencies, and that the achievements
in the workshop were of too purely mechanical a nature.

Such an unsatisfactory state of things, however, stimulated
to renewed experiments, and now we see them conducted with
more precaution and in a more rational spirit, by making
a better choice of subjects for manual labor and by elimin¬
ating all subjects not thus far satisfactory.

The results during the present year—particularly in Europe-
have, in consequence, been much more valuable, if we may
judge from the reports obtained from there. The more care¬
ful precautions and more rational proceeding have attracted
an increased number of unprejudiced observers, dispcsing
them in iavor of the new departure in school life.

In the kingdom of Saxony, also in Prussia, Hessen, and
Baden, the respective governments are already in possession
of proposals in regard to the introduction of our school-reform,
and these proposals have at least received the promise of con¬
sideration. The government of Saxony have even appointed
a commission to report on the feasibility of the refoim in
question. Let us hope that the movement so auspiciously in¬
augurated will meet with the success it so richly deserves.*

Even in this country, the question as to the manual training
of youth is being pushed to the front. But what we have
achieved in this field is not commensurate with the enthu¬
siasm with which the new idea has been received. The fact
is, we are not yet prepared to give it a practical test—we have
at present no teachers specially trained for instruction in
manual labor, and not until this want no longer exists can we
expect any real progress in this direction. This is a hint for
our teachers to acquaint themselves with the new methods
and to make themselves fit for the task ; they surely will find
it to their advantage. In the meantime those leaders in the
field of education who have befriended the new idea, and have
an understanding of its whole scope must continue their pro¬
paganda in its behalf. You know, as well as I do, the names

* Indeed, it seems our hopes are not futile. Just now the news
reaches me that manual training has been made obligatory at the Royal
Normal Schools iu Dresden and Gera.
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of those gentlemen in this country who have interested them¬
selves in the subject of manual training, although it is very-
likely that your attention has not been drawn to an article
written by Professor Farnain, of Yale College, New Haven,
on the subject. Allow me to cite the following from this able
production. —

" An old tradition of the Hohenzollern family requires that
every son shall learn some handicraft. The present Crown.
Prince is a joiner ; one of his sons, if I am not mistaken, is a
bookbinder; and thus every member of that house who ascends
the throne of Prussia possesses, in addition to his military
and literary education, a purely manual education in some
mechanical art.

" If skill in joinery is thought essential to the education of
a sovereign, whose bank account is kept good by the income of
estates and taxation, and the greater part of whose life is
devoted to military, governmental, and ceremonial affairs, it
would seem not extravagant to assume that a sovereign who
earns his daily bread in the dull routine of industrial toil
should be equipped with at least the rudiments of manual
training. Yet it is only within a very few years that the
question of supplying such an education to tlie fifty millions
of sovereigns who rule this country has even been mooted ; its
practical realization, save on an experimental scale, is still in
the future "

" That some kind of manual training is desirable, simply as
a part of the general education of a child, and not as a prepar¬
ation for any particular career, is generally held by the most
advanced thinkers of the day, and has long been conceded by
the practice of those who are able to afford it. Are not child¬
ren whose parents have the requisite means constantly encour¬
aged to engage in games and sports and the exercise of small
handicrafts, which train the 11 1 11 ¡, perhaps with-

they grow older, does not every Christmas bring its quota of
carpenteis' benches, printing presses, scroll saws, toy ships and
engines, etc., to develop the mechanical faculties of the boys,
while the girls are gradually initiated into the mysteries of
sewing, embroidery, etc. ?

" If such excercises, pursued as a pastime, are thought use¬
ful and good,, how much more valuable must they be when
pursued with method. The whole tendency of modern educa¬
tion, since the days of Froebel, is to introduce more and more
the training of the hand and the eye as a supplement to—nay,
as the very groundwork of the training of the mind. It is

out consciousness of effort children ? As
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claimed, and the claim seems reasonable, tbat such an educa¬
tion not only cultivates the skill of the member so trained,
but that it aids materially in the acquisition of other knowl¬
edge ; that it develops observation ; that it assists especially
the pupils who have little capacity for book-learning, but who
frequently have decided mechanical aptitudes, by developing
their latent faculties and giving them more self-reliance and
courage ; and the knowledge gained of materials and processes
is exceedingly useful to any one, whatever his future pursuit
may be."

Professor Farnam alludes to the position taken by W. T.
Harris, in regard to the introduction of manual industry into
the school, and cannot understand what induces this eminent
scholar and educator to place himself in opposition to it. You
all know of W. T. Harris, for many years superintendent of
schools in St. Louis, and always considered the most reliable
authority in school matters in this country. Of course, I as
well as you, regret most sincerely his being opposed to us
upon this important issue. Professor Farnam, citing in his
article what Mr. Harris has to say against the matter, makes it
his special task to refute him and does this successfully.

But I am glad to be able to tell you that the position taken
by W. T. Harris is a rather isolated one. There are a great
number of men of science and others of standing, interested in
all matters pertaining to the education of the people, who
have, during the last year, taken the opportunity to visit and
inspect our Workingman's School in New York, all of whom
have expressed to me, in a most enthusiastic manner, their entire
satisfaction with what they have seen there.

Dr. José Castro Fernandez, son of the President of Costa
Rica, spent two weeks with us, studying every feature of our
school, providing himself with all available programmes and
copying our school, as it were, in order to reorganize the
schools in his country after the model thus obtained. In the
cooperation of manual work and brain work, he saw at once a
powerful agent for civilizing his countrymen, scarcely yet
touched bv any culture, and for counterbalancing the prevail¬
ing tendency to bigotry and superstition. In the name of his
government, he made an agreement with us to send, at first,
fifteen or twenty boys from his country, at the age of about
twelve years, as pupils to our school, in order to be educated
there as teachers for the schools at their own home.

We have also been visited by many gentlemen and ladies from
different parts of the country, interested in educational mat¬
ters, and have uniformly heard from them expressions of entire
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approval. Upon several occasions deputations have come
from other cities for the purpose of examining and reporting
upon the methods employed in our school. Not curiosity, but
a deep interest in our work, and a desire to adopt, as far as
possible, its distinctive features, have attracted these friends
toward our institution.

Before reporting to you the improvement we have made in
our school, since I last gave you an account of its working, I
will state, briefly, that in the City of New York a school similar
to our Workingman's School has been established. I refer to
the Hebrew Technical Institute. The principal of this school
is Mr. Leipziger, a German-American. Although we must
regret the denominational character of this institution we
gladly recognize in it a furtherance of our cause.

It is, of course, of special importance to our object just now,
to make known our endeavors toward enlightening the public
in regard to the real facts relating to our movement ; for what
most impedes the introduction of the same is its not being
rightly understood ; clear the "way for a better appreciation of
the merits of manual training and soon we shall have won the
day. There was a time when prejudice impeded the introduc¬
tion of the potato into Europe,—how do we account for this
seemingly strange fact? People mistook the ill-tasting berries
of the potato-plant for its esculent tuber. A similar misunder¬
standing counterbalances our efforts regarding the recognition
of the value of manual training.

Therefore, what we have to do for the better understanding
of the real merits of manual training, must at present be
limited to putting forward the principal features of our new
departure, to wit: 1st. Being of a creative nature, manual
training preceeds our object lessons. 2d. Our new method is
not intended to prepare for a special branch of industry,
inasmuch as it underlies every kind of industry. 3d. The
fundamental principle in regard to the arrangement of the
objects for manual work is that of development, and is in close
connection with the intellectual work of the school ; that is,
workshop and school-room are in close and systematic relation
with eacli other,—what is taught in the school room is to be
wrought into a plastic form in the workshop, and what is here
created is there to be taught in principle. 4th. Instruction
in drawing is in close relation to the exercises in the workshop.
Each object of manual labor is first to be sketched and then
carefully drawn. 5th. We must declare emphatically that our
aim is not to predispose a pupil to a certain industrial pursuit,
but only to be a help to him in finding out that sort of calling
most suitable to his mental and physical endowments. 6th.
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We must lay stress on the fact, that we endeavor to include the
entire human being within our scope, that we intend to educate
the whole mass of the people and not those alone who may be
better endowed mentally by nature. 7tli. We direct attention
to the fact that a well planned manual training, in connection
with mental training, is the only natural proceeding in
educating children, because it corresponds with the progressive
development of their nature.

In regard to the working of our system in the New York
Workingman's school, I am in a position to report progress in
these different directions, during the five years of its existence-

1st. There has been progress in selecting the proper material
for our workshop, a subject of great importance. We proceed
now according to the following scheme : first, we use clay
adapted to the tender hand of the child. After that, we use.
paper, card-board, and leather. Our next step is to the use of
wood, beginning with the softest kind. Our last resort is to
the various metals, of which lead is chosen to start with-
Selecting thus the materials, our plan is simply adapted to
the plan followed by the instruction in natural history. 2d-
Tliere has been progress in the selection of tools used. The
various tools we use are not resorted to indiscriminately, but
their use is wholly dependent 011 a preconcerted plan. We
start with the plain chisel, passing over to the knife, the
scissors and the saw. After these tools for filing and separ¬
ating have been sufficiently used, we pass to the hammer, the
tongues and the screw. Having accomplished our purpose
through the use of these various tools, we resort to the steam-
engine. The different parts of it have to be represented in
drawing by the children, who afterwards model them and
finally put the parts together. Our most advanced class has.
in the course of last year successfully operated with steam
power. The order in which we use our tools corresponds with
the plan according to which the science of physics is generally
taught. 3d. There has been progress in regard to the choos¬
ing of appropriate objects on which to work, starting with the
simplest fundamental forms of geometry, passing from these
to the plain, constructing at last the solid in accordance with
the principles governing its formation and becoming acquainted
with its cubical contents. In conclusion, the entire ground
passed over is reviewed with reference to forms we meet in
our daily life.

To this scries of objects for manual training corresponds
the plan generally laid out for teaching mathematics. We
cannot value too highly such a reciprocity in working. We
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have progressed also in the branch of our artistic work, in
free hand drawing and modeling. In regard to this art I will
only add, that at the end of the school year we were surprised
by observing how the pupils of the highest grade proved them¬
selves capable, without any aid whatever, of modeling relief-
maps with clay from the maps drawn by themselves.

A particular feature of our course in modeling is, that our
pupils do not make their torms by taking away but on the con¬
trary by adding in order to represent the desired form. The
manner in which they proceed in adding the smallest particles
serves us as a criterion for judging the proficiency of their
workmanship. All our visitors have been pleased with this
way of proceeding in regard to modeling.

By experimenting in this manner something will always be
gained, so that at the end we shall have the satisfaction of the
triumph of our cause, - our new departure will become a fea¬
ture of our public schools.

In conclusion, allow me to invite you to give your consider¬
ation to the following sentences :

As in the domain of moral life we recognize the fundamental
fact that moral experience must precede the deeper and truer
moral insight, so in the domain of the school, in the intellec¬
tual training of the young, we make it our constant aim to let
the acquisition of knowledge, the apprehension of truth, grow
out of the experience of the pupils themselves. That method
oí instruction which consists in cramming the heads of little
children with rules, definitions, abstractions, which they do
not understand and with facts which they cannot assimilate,
must be banished out of every school. With unremitting zeal
must we stand guard in future that such a destructive method
may never pass the threshold of our schools. "Deed not creed,"
is the educational principle to which we must adhere. First must
come the actual acquaintance with things and processes, and
then the rule, the definition. First, the child must learn to use
its senses, to see for itself, to hear for itself, to obtain clear
impressions of the exterior world, to express its nature in
productive action, before we can lead it to systematic reflection
and to the formulation of its thoughts, and such truths
as are the result of the child's own experience, come to¬
it through the exercise of its own senses, through the labor of
its own hands, it is not too much to say, will remain its last¬
ing possessions, will be tinged with the child's own individu¬
ality, will partake of its own character and will, therefore, re¬
tain an enduring place in its life. To sum up, whatever we
teach is deduced from the unchangeable nature of things them¬
selves ; nothing is taught on mere authority, mere tradition.
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And now, ladies and gentlemen, permit me to elucidate
wliat I have just said by a single practical illustration. Let
us take for example a quadrilateral prism, like the one you see
in my hand here. It is not difficult for even a moderately
good scholar to find the cubic volume of such a prism, but it
is difficult and for most persons absolutely impossible to in¬
vent the formula by means of which we find the cubic con¬
tents of the quadrilateral pyramid. Centuries have elapsed
before this result was reached by one of the greatest mathe-
mathicians, to find the cubic contents of a pyramid from the
prism by dividing the latter by 3. This result is generally
given to the scholar to be memorized and used in practice.
This the only means of solution is the reliance on mere memory.
How different is our method ! Our children are taught to dis¬
sect the prism in such a manner as actually to produce the
pyramid, and the side-pieces that have been cut off are set
together so as to form 2 pyramids. Thus our children solve
the problem and discover the truth by their own experience,
their own exertion, and, instead of following blindly the author¬
ity of their formula, deduce the rule through their own obser¬
vation. Besides, the truth can be constantly reiterated and
strengthened bv the repetition of the work. The result of all
we attempt can therefore be expressed in the words of Come-
nius, the celebrated educator of the 17th Century, "that men
must be taught to draw wisdom as much as at all possible
not from books but from heaven and earth, from oak-trees and
from beeches."

I conclude my report with the words of Pestalozzi,—
" Eins muss in's And'ie greifen.

Eins dureli's And're bliih'n und reifen."
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' § ift wohl lange 3«it feine päbagogifdje jjrage mit meljr 3ntereffe,
mit größerer iôebbaftigfeit befprodjen roorben, alé bie ung oorlie*
genbe : ©ie 2lrbeit8fd)ule, ober bie 2lrbeit in ber ©chute. ©ie

t päbagogifd)en geitfdjriften ®eutfd)tanb§ unb îranfreicfeâ fmb e8
oornebnilidj, meiere biefer ffraqe gegenroärtig mehr 2£ertb beilegen,

al§ bieS je gefdjeben, unb in 2Birflid)feit fd)eint bie i'öfung biejer ffrage nahe
ju fein.

2Ber ba glaubt, meine oere^tten ©oûegen unb ©olleginnen, eä banble fidj
babei um etroaS gan¿ sJ?eue§, ber bat biefe fjrage fid)etlid) nie ermogen. Soffen
©ie mid) einen furjen Mücfbltcf tbun !

©ie ®efd)idjte beê 3Ubeit8unterridjte§ fülpt un8 auf ba§ graue 2Ilter=
tbum ¿urt'icf. ©te großen üRänner alter unb ältefter $eit oerftanben fc^on
fe^r roobl $anbarbeit unb ©eifteâarbeit ¿u Dereinigen. 3d) nenne 3bnen
nur bie 'Jïamen : Sofrateä, ein ©ilbbauer ; ©ibeon unb ©tncinnatuS, Sanb=
roirtbe. ©ie alten fRabbinen betrieben neben tiefen ©almubflubien gewöhnlich
ein §anbroerf. $aifer SÛÎap fc^miebete feine ©d)roerter felbft. 3n ben
Älöftern be§ SRittelalterâ blühte ba§ qjanbroerf neben ber Sffiiffenfdjaft, unb
in ben $lofterfd)ulen rourbe oft gerabeju bie SIrbeit mit bent Unterricht oer=
bunben. ©ie ©bronif be§ $iofter§ tpierfau (SBürttemberg, Slmtäbejitf
©airo) berietet 9lu§fübrlidje§ barüber. Sutber oerftanb ba§ ©red)feln, roie
er felbft in einem ©rief an Sin! berichtet. „2öeil bei un§ ©arbaren feine
$unft unb Huge ©infiebt ift, unb idj unb SBolfgang, mein ©ebilfe, bie
©red)Slerfunft angefangen b^ben ¿u treiben, febiefen roir t)ter einen ®olb=
gulöen für 2Berf¿euge sc." ¿um ©c^lu§ : ,,©o lernen roir, unS mit eigener
ifjanb unferen Unterhalt erwerben, wenn allenfalls bie 2Belt um be§ ÍBorteS
roillen un8 nidjt mehr ernähren unb erhalten mag." ©pinoga befdjaftigte ftcb
lange $eit mit bem ©d)teifen optifeber ©läfer.

©inen wichtigen 2luêfpru<b that 3uftu$ D. ÜRöfer in feinen patriotifdjen
iPbantafien : „3ei>er ©eleljrte foüte ein ipanbroerf lernen, um ba§ ©leidp
gewicht ¿roifdjen geiftiger unb förpetlicber ©bätigfeit ¿u erhalten." 3" ber
¿weiten §älfie be§ nötigen ^a^r^uribertâ rourbe eS, febr roabrfcbeinlicb bureb
ben ^»inroeiâ îoefeâ auf ben DîuÇen ber Ipanbarbeit unb burd) Dîouffeaui "Je
veux absolument qu'Emile apprenne un métier" in ben befferen ffamU
lien gerabeju ¿ur ©itte, bie ©ohne neben ihrer geifligen 2luëbilbung noch ein
ípanbroetf lernen ¿u laffen—eine ©itte, bie fidj namentlich in einigen beutfdjen
jjutftenbäufern bis auf ben beutigen ©ag erhalten bat. SBenn ich nicht irre,
bat ber jetjige $ronprin¿ be§ beutfeben SReic^eâ baâ eble ©udjbinberbanbroerf
in feiner ^ugenb gelernt.

3m 3af>re 1707 gefebab ein entfcf)eibenber ©djritt, bie îlrbeit mit ber
©chulé ¿u oerfnüpfen, ber ©d^ute eine mehr praftifdje fRtdjtung ¿u geben,
bureb 3ranfe unb ©emmier in §aüe, unb 1747 burdj §ecfer, welcher bie
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erfîe beutjche fRealfdjule in SBerlin grünbete. 2ïtefe ©cfjute foOte in ber îbat
cine Slïuftration beS "vitae discimus" fein, unb eê würben baber bie
Schüler in bie SBerfftätte ejefü^rt ; bareben «raren aber auch rein reale
Sä(f)er in ben febrplan aufgenommen, fo an bet Spifce bie Sflangung unb
3udbl bcS ÜRaulbeerbaumeS unb ber Seibenraupen. Mein fo nüfcüd) bieS
aud) an unb für ficb mar, bie innere Serbinbung gwifdten Arbeit, Unterricht
unb ©rgiebung fehlte, unb mir feljen nach Sabrgebnten fd;on bie ^flugfdjaren
ber S^ule im Sßinfel ftd) wrgebten.

Sebeutenber für biefe Bewegung unb gtfidlicher «rar Çr. ßinbetmann,
fRitter ton Scbulftein, ber ^Reformator, ja man fann fagen ber Schöpfer beS
böbmifd)en SdtulmefenS, bem eS gelang, natürlich im Serein mit einer felpe
tüchtigen ©ebilfin, ber^aifeiin SRaria Xb^efta, über baS gange ?anb ein
9îeÇ ton 3nbuftrief<bulen gu rerbreiten, trelcbem Umftanbe ¡ebenfalls Söbmen
eê terbanft, bajj eS noeb jeçt in manchen Snbuftriegnteigen anberen öftetreid)i=
fehen Äionlänbern coranftebt.

$>ie bebeutenbften Söabnbredjer auf biefem Selbe am (Snbe beS oorigen
Sabrbunbert§ waren aber unftreitig ^eftatoggi burch bie ©rünbung feiner
Slrmenfchule in fReubof im Slargau, unb Saigmann, ber in Schnepfentbal
eine (SrgiebungSanftalt inS f?eben rief. Seibe 2Ränner hielten eine (jrgän*
gung beS Schulunterrichtes burch praftifche 23efd)äftigungen für notbwenbig :

1. 51 u S ergiebigen © r ü n b e n — Slbljaltung rom Schied)*
ten, ©ewöbnung an îjlci§, Oibnung unb Sparfamfeit :c.

2. 2t u S ©rünben für ben fpäteren Seruf i b r e r
3 ö g 1 in ge.

fßefialoggi batte «nebt bie SSerufSflaffen ber unteren 93olfSfd)id)te, Saig*
mann bie ber mittleren unb höheren in Setracbt gegogen.

§atte fßeftaloggi felbft auch roenig ©rfolge in biefer ¡Richtung aufgu*
weifen, fo gelang eS beffer feinen ¿ettgenoffen Seflenberg unb 2Bebrlt§.

SaIgmannS Seftrebungen, rertreten unb fortgeführt burch Stafche unb
©utSmutljs, cotlgogen ftd) innerhalb eineS $reijeS, ber weniger bie Oeffent--
liçhteit fud)t ; auch war ber Sinn, welcher lechnifche SBefdjäfttgungen alS ein
wichtiges ©lieb ber ©rgiebung betrachtet, bamatS noch nicht erfcbloffen.
2)aber fiebt Saigmann fein ©eif batb gelähmt unb abfterben. Seitaloggi
bagegen, welcher bie £>ebung ber materiellen unb fittlichen ¡Roth beS SolfeS,
ber ïlrmen, gum Slussgangêpunfte feines StrebenS gemacht, hatte fid) batb
gtojjer $beitnabme für bie Firmen unb Serwobrtoflen gu e«freuen.

So entfianb 1833 burch 2Bid)ern baS „¡Reid)e tçauS" gu §orn bei
tpamburg, für Serwabrlofte, unb biefe ílnftalt, bie burch 3ule Sübrung batb
fegenSreid) war, fanb auch uetfehiebene ¡Rad)bilbungen in Sranfreid), ©elgien,
ber Schweig, ©nglanb unb IRorbamerifa (^elinnopel, bei fßittSburg, "}>a.)

„î)iefe Slnftalten haben übrigens unter bem ©influffe SBichernS meift
eine entfehieben ortbobc^pietiftifche iRid)tung angenommen ; baS eytreme Kirchen»
tbum betrachtet fie als §ilfSan flatten feiner ^inneren ÎRiffion'." (ÍútteS.)

Sn allen biefen 2lnfialten würbe bie Arbeit mehr ober weniger alS
oorgüglidjeS 3Rittel ber ©barafterbilDung unb beS fittlid)=religiöfen ÜebenS
betiad)tet. dagegen trat anberwärtS talb baS ÜRotio in ben Sorbergrunb,
tie Sugenb fo früh als möglich erwerbsfähig gu machen, refpectioe fte



— ñ —

für einen fpäteren ©eruf »orjubereiten — bag sJl ii 61 i d) fe i t g p r i n c i p !
@8 entftanben bieFnbuftriefchulen, namentlich zahlreich in ^olftein,
SBttrttemberg, Sachfen unb ©elgien ((Jabrifbewirte).

@8 bürfte in biefem biametralen 9lu8einanbergeljen ber beiben fRidj1
tungen : 2) i e 21 r b e i t at8 ®rztef)ung8 mittel unb b i e
2lrbeitSfchule al8 Vorbereitung für einen fpeciellen
© e r u f, fdjon ©eweiS genug fein, ba§ beiberfeitS ber ©rennpunft ber
©ewegung noch nicht getroffen. 2luch bie in ber aderneueften 3eit non bem
fRitter a. 2). ©laufon=Kaa8 in Copenhagen angeregten fjanbflei|beftrebungen
liegen nach uteinein (Stmeffen ganz nebenan, — e8 ift ihm nur baS ©erbienft
jujufprechen, ba§ er ganz ohne ïïbftcht bie ¡Jrage ber £canbfertigfeit8arbeit
en vogue gebracht hat. 2lud) ba8 (Seminar in fRää8 roirít bi8 jeçt noch
ganz im Sinne ber fechte im Karpfenteiche ; bie eigentliche Stellung unb
©ebeutunq ber Slrbeit in ber Schule ift auch bort noch nic^t erfannt unb ein
fich ger.etifch entroidelnbeS Spftem noch ntc^t feftgeftellt roorben.

©oit ciel grö|erer ©ebeutung bagegen roaren brei 2lnftalten, welche
theil8 im Sinne ber Schnepfenthaler, theil8 aber im Sinne fJtöbelS bie
Slrbeit auffa|ten : e8 ift bie8 bie ©enber'fdbe in 2Beinheim an ber ©ergftra|e,
bie Stop'fche in $ena unb bie Stöbel'fche in Keilhau bei fRubolftdbt.

Fröbel ift e8, ber jum erften fDlale mit tieferem ©efühte ober befferer
Fühlung ber fjragc näher trat unb ihr ben wahren SebenSobem einzuhauchen
Derftanb. Cr fteilte bie Slrbeit in ben 2)ienft ber ©rziehung gleich ©aljmann,
unterfcheibet fich ¿unächft a^er baburch Don biefem, ba| er ben 2lrbeit3unter=
rieht in ba§ oorfchulpflichtige Sllter oerlegt unb Uebungen erfanb unb ein=
führte, welche Diel einfacher als Striefen unb blähen finb unb welche fich ber
©efammtentwidelung be8 KinbeS oortrefflich anpaffen ; bann aber baburch,
ba| er, im ©egenfaÇe ju aOen Slnberen, bie Arbeit in ben i11cl =
punft ber (jrzieljung fteüt unb ben übrigen Unterricht, foweit bie8
thunlich, baran anf<hlie|t unb baoon ableitet. üRit bem Kinbergarten ift bie
©r^iehung noch nicht Doüenbet, erft faum begonnen. Kommen bie Kinber
nun in bie Schule, bie alltägliche Sernfchule, wo bleiben bann bie fRefitltate
ber Kinbergartenerziehung ? 2Birb ba8 bissen Seben nicht batb erftieft fein ?

3)a8 ?ofung§wort im 2Wgemeinen ift be§halb auch „Fortführung
ber F r ö b e 1' f <he n Arbeiten im Fröbel'fdjen © e i ft e
burch bie Sei ule."

lieber ba8 „2Ba8" unb „2ßie" fchwebt ber Kampf, unb meine Aufgabe
mu| e8 nun fein, biefem „2Ba8" unb „2Bie" näher zu treten.

Soffen Sie mich Fhnen nur noch oorher fagen, ba| e8 Dor 2lQcin ißrofeffor
Fr. ©iebermann in Leipzig unb director ©eorgenS in Seoana, 2Bien, fmb.
welche biefe Fröbel'fche Fbee in ber Schule zu realifiren fich bemühen unb
mit Sifer unb tiefem Verftänbnil für biefelbe eintreten. 2>ie im Fahre 1861
in Seipzig Don 3<Rer gegtünbele 2lrbeit8fdhule für Stubirenbe fann nur
nebenher erwähnt werben.

Somit fei bie Dichtung gezeichnet, bie ich î" nehmen habe : e 8 i ft
bieS 21 r b e i t in ber Schule Don ben unterften Klaffen
an, im Hnfdjtuffe an ben Kinbergarten.

©erne erfenne ich babei einftmeilen ben $erbart'fdjen Safc an, „ba|
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bie ©iule auch auf intern 2Bege bie Perufêbilbung inê Auge ¡u faffen
babe."*)

©oroeit im Allgemeinen ein roenig ©efc^tc^te beâ Arbeitêunterrichteâ.
3fi nun barauâ bie Spiftenzberechtigung, bie abfolute Anerfennung biefer
principien unb bie ëinoetleibung berjelben in bie ©djule herzuleiten ? Píele
fagen „Pein !" Allein mir fagen „3a !", inbem mir noch ben Path ber
Päbagogif unb ber an ber £anb betfelben gemachten CSrfabrungen anetfennen.

©omit fomnie ich zum zweiten ï$eil meiner Aufgabe : Vauft baâ
Pefheben, bie Arbeit in bie ©cfjule einzuführen, m i t ber PHffenfdjaft
ober gegen biefelbe?

„$ie Päbagogif oerlangt eine barmonifdje Auêbilbung beâ Pîenfchen."
®ie Pilbung i ft nicht hatnronifch, wenn baê ®ebäd)tni§ übtrbürbef,

menn Unoerftanbeneâ auâroenbig gelernt unb bie phantafie Su itarf erregt
roirb, ober bem gegenüber tedfnifdje fferttgfeiten ohne ein biêdjen ©alz beâ
Oeifteâ erflrebt werben. Pur bnrch bie Einführung ber Arbeit fann jene
harmonifdje Pilbung erlangt roerben ; fie fehu^t oor allen ben angebeutelen
©djulfranlheiten unb ftärft ben @eifi, inbem fie ben Körper ftärft.

,/î>ie päbagogif forbert eine burdjgreifenbe Charafterbilbung, in jebem
3öglinge baâ nachhaltige ©treben nach bem Sittlichen unb bie Pefähigung
be§ ¿öglingä, in biefem ©treben allen auftretenben ^inberniffen gegenüber
oerharren zu lönnen."

®ie hierzu erforbetlichen ©toffe in ber ©cfiule finb bie Peligionâ= unb
Profangefd)ichte, bie (lafftfche Sitteratur mit Auêroahl, ferner ©eograpljie unb
Paturfunbe. ©inb biefe ©toffe genügenb, ober finb noch weitere hinzuzuziehen,
um ben 3ögting getieft Z" wachen für ben $ret§ ber ÍBirflichfeit, unb zwar
fo, bajj er in einem feiner 3nbioibualität entfprechenben Perufe ben 2ßeg z"
finben permag, auf bem er bem fittlidjen 3&eal entgegen gehen fann ? .

©inb hiermit bie $iele ber (Erziehung angegeben, fo ifl bc<h jebenfaKê
feftjuftelïcn, roaâ gefdjehen mufj, bamit biefe giele in ben 2ö 111e n beâ
3öglingä übergehen.

£ier lehrt unâ bie Pfpdjologie, bieâ fei nur baburdj zu beroerffieüigen,
bajj bie burch ben Unterricht zu geroinnenben Porftedungen in ben 3uftanb
be§ ©trebenê Perfect roerben, auâ bem allein ber ÎBille heroorgeljen fann.
3 n t e r e f f e ift ber Pame biefeS ©emûthâzufhnbeâ. @r gliebert fief) nach
Zroei ©eiten hin — in ba§ 3"lereffe, roelcheâ bie (Stfennlnifj bewirft, bie
oon ber Erfahrung fommt unb alâ empirifcheâ, fpeculatioeâ unb äfthetifcheä
3ntereffe bezeichnet roirb, — unb in baâ 3nteteffe ber ïheilnahme, roelcheâ
pom Umgange feinen Anfang nimmt unb fgmpathetifdheâ, jocialeâ ^ntereffe
genannt roirb.

3ft ber sJBerffîattêunterridht nun geeignet, Antheil an biefet ®rz¡ehungá=
aufgäbe zu nehmen ?

Obwohl oon feinem anberen einzelnen UnterrichtSgegenjianb jolcher
pfpdjologifche Pachroeiâ oorliegt, fo roiö ich ihn hei biefem boch nerfuchen.

3<h hahe nachzuweifen, ba§ ber SBertftattâunterricht baâ 3ntereffe ber
Urfenntnifj förbere, ba§ berfelbe fich benjenigen 2)iâciptinen anjehlief¡e, in

*) pu bem bier abfdbtiegenben etfien îtjeile meinet Arbeit höbe id(> einigt
punfte au§ ®c. Partb'à „ArbeitSfchule" entlehnt. ®. 23 er f.
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betten bo8 empirifdje# fpeculntioe unb äfthetifdje 3ntereffe oorgugSweife gut
Pflege gelangen. ©3 ftnb bicS : Guiturgefdjichte, sJfaturwiffenjchaften,
©eograp^te, Ded)nologie unb IRathematif, unb grnar forooljl in ihrer ©teflung
bem allgemeinen etfyijdjen ©rgiehungSgwecfe gegenüber, als in ihrer felbjtän=
bigen, ben praftifchen SebenSbebürfniffen gugefeljrten Richtung. Sie nun
urtfer gefammteS geiftigeS Sehen auf 33orftei(ungen beruht, fo nehmen in3be=
fonbere bie genannten Disciplinen faft ben gangen breiten fRaum unferer
ftnnlidben ©orftellungSwelt ein.

©3 bürfte nun ungroeifeHjaft fein, baß alle 333iffenfdjaften in ber (Seele
beS 3ö9ting§ nur bann fid) erfolgreich entroicieln fönnen, roenn bie ihnen gu
©runbe liegenben ©orjtellungen, ©orftellungScompteye, furg wenn baS
empirifdje ÜRaterial berfelben an Klarheit unb Deutlid)feit, an ©orrectbeit unb
©oüfommenheit fo wenig alS möglich gu wünfdjetx Übrig läßt. 3n SRüctfidjt
barauf ift feber gute Seljrer bei Darbietung neuer 333iffenSftoffe forgfältig
bemüht, bie ©orfteßungen, auf welchen fpäter weiter gebaut werben foü, genau
ber 2Birflid)feit entfpred)en gu laffen ; aber e8 tft auch allgemein befannt, baß
bie ^auptfdjwierigfeit eines erfolgreichen Unterrichts au8 ber UnooHfommen-
heit ber linblidhen Sluffaffung unb au3 ber mangelhaften ©erbinbung ber
©orftetlungen erroäcpft, weiche bie Schüler gewonnen hoben. —

@3 ift nun grnar bie UnterridjtStedjnif feçt giemlich eifrig bemüht# burch
SlnfdjauungSobiecte oerfhiebener 3lrt einen guten ©runb bafur gu legen, baß
Pub bem ©cifte möglichft richtige ©orftell ungen einprägen ; gleidjwoftt lehrt
bie ©rfahrung nur gu oft, baß, wenn fpäter auf bie ©ache wieber gurücfgefom*
men wirb, oieleS oon bem oergeffen worben ift, wa3 man glaubt, recht ficher
eingeprägt gu haben, ober e8 hoben fid) bie ©orfieüungen berart in einanber
oerfdjoben, baß bei einer Repetition ba3 ursprünglich Dargebotene gar nicht
mehr gu erlennen ift.

Dauernber allerbingS fmb bie ©inbrüdfe, wenn ftd) mit ber Reprobuction
be3 gegeigten ober befprochenen ©egenftanbeS ba3 ¿lehnen oerbinbet. ©o
werben g. 33. ©djüler, welche ihr naturgefdjidjtlicheS §eft mit 3«<hnun3en
oon ©flangen ober eingelner Dßeile berfelben oerfehen, Diel beffer über bie §orm
berfelben orientirt fein, als fol^e, benen fie nur anfchauungSweife oorgeführt
worben finb.

üRan bebente feboch h'erbei, baß ber 3ei(henuntetrid^t bie reprobucirte
33orfte(lung nur auf einer 3 Í ä d) e barguftellen oermag, e8 ihm alfo
nicht möglich tfl» ben ©egenftanb in feiner Dotalität gu geben.

DieS tann nur gejdjehen, wenn man ihn förpetlidj geftaltet, b. h- burch
irgenb ein geeignetes ^Raterial nachbilbet.

DieS leiftet ber 303 er t ftat t S u n ter r i d) t !
@8 ift gewiffermaßen ein intenfioer 3lnfdjauung8unterricht, ber feiner

SRatur nach gugleid) bie ©ontrole barüber enthält, baß bas burdj bie ©inne
333ahtgenommene wirtlich geiftigeS ©igentljum beS ^öglingS geworben.
2Benn alfo, wie wohl nicht gu begweifeln, baS bem menfdjlichen SBiffen gu
©runbe liegenbe ©orfteUungäleben auf möglichft feftem ©runb unb ©oben
ftehen muß, fo ift bamit bie iRotljwenbigfeit foldjer 33efdjäftigungen gegeben,
wie fie ber SfBerfftattSunterridjt gewahrt, auch wenn berfelbe nur einen Df)e'l
beS tinblichen ©orftetlungSfreifeS gu umfaffen oermag.
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©irb nun ber 3ógíing angehalten, ft<h fo eíngebenb mit einem ®egen=
ftanb ju befcbäftigen, mié bie§ ber ©erfiíattSunterricht oerlangt, roirb er
babei genötigt, bie ©orftellungScompleye in ihre einzelnen %í)úk (©orfteU
lungen) ju jerleqen, fo liegt e8 auf ber §anb, baß ein fotcbeS Verfahren auf
anbere (gebiete fortroirft. (Sin ©djüler, ber fubtil zu arbeiten gelernt hat,
mirb auch in anbeten fächern beftrebt fein, feine ©orfteüungScompIeye zu
jerlegen, unb eS roirb baber baS empirifcbe Sntereffe, roenn eS ber übrige
Unterricht nur einigerma|en zu roecfen oerfleht, in einer ©eife geförbert
toerben, roie eS bie (Srjiehung fldt> nur roünfdjen fann.

3nbem nun aber ber Bögting oorfchreitet, einen oorgeflellten ©egenftanb
förperlidh nachzubilben, roirb ein anbetet ©eifteäproceß angeregt, ber nicht
minber bebeutenb ift als ber, welcher eine forgfältige jluffaffung ber Äußen*
roelt beabflchtigt ; eS ift bie ©Übung oon ©orfteflungSreihen, bie, roenn ber
©erfftattSunterricbt päbagogifdj richtig ertbeilt roirb, nur auf ©runb fach'
gemäßer Ueberlegung entfte'hen fönnen. ï)enn bie etfte Stage ift : ©eiche
Mittet unb ©ege müffen eingefchlagen werben, um einen (ben) ©egenftanb
förperlicb nachjubilben ? (SS muß fid) alfo cor ©eginn einer ¡eben Arbeit
eine ©orftetlungSreibe in ber ©eele beS 3ögling8 entroicfeln, beten einzelne
©lieber bie oerjdjiebenen Manipulationen finb, welche bei Anfertigung beS
©egenftanbeS in ©etradjt fommen. Uber febeê biefer ©lieber befinbet fich
toieber in Slbljängigfeit Don ber Dîatur toeS Materials, baS jut ©erroenbung
fommt, unb oon bèr ©efchaffenbeit ber ©erzeuge, bie babei erforberlich finb,
unb eS wirb baher ber Umftanb, baß bie Stage nach Urfache unb ©irfung
fortroährenb im ©piel ift, bie ©eranlaffung baju fein, bag beinahe jebeS ©lieb
ber urfprünglichen ©orfteüungöreihe ba§ ©lieb einer flîebenreihe roirb.

©er ba weiß, welche ©ebeutung folche forgfältig geglieberte ©orfteüungS=
geroebe für bie geiftige ©Übung haben, ber roirb ben ©erth eines Unterrichts,
ber bieê befonberS beroerffteüigt, nicht gering fchdçen, zumal roenn er bebenft,
baß bie ©irflid;feit ftetS controlirenb zur ©eite fteht, unb eS fich Wort
äußerlich barthut, roenn etroaS oberflächlich ober gar falfch angefaßt roorben ift ;
ja man fann fagen, fein Unterricht jeigt bie ©ebanfenfehler in fo umfaffenber
©eife al§ ber ©erffiattSunterri^t.

£>ier liegt auch baS fpeculatioe Sntereffe, ba bie ©or|ieflung8=
reihen burdj angejMte Ueberlegungen gewonnen roorben ftnb : ,,©aS bie
§anb erfdjafft, fei erft im ©eift burchba^t !"

3ft alfo ber ©erlfiattSunterricbt auch, fo lange er noch rein theoretifd)
aufgefaßt roirb, als eine ausgezeichnete ©chule beS ÜjjanbelnS qu betrachten, fo
ift nicht minber wichtig bie ©ebeutung beSjelben in äfthetijcher ©egiehung,
unb eS bebarf rooht fetneS weiteren ©eroeifeS, roenn qefagt roirb, baß ber
richtig geleitete ©erfftattSunterricht fchon in frübefter Sugenb ben ©inn für
fdjöne formen, für ©auberfeü unb Slccurateffe zu erroeefen oermag.

3ch bin mit meinem ©eroeife ju ©nbe, nachbem ich nur noch betont
habe, baß in ber ©erfftätte bie Schiebungen zroifchen Selker unb ©dottier unb
groifchen ben ©chülern felbjt oiel roärmer unb inniger werben fönnen, als in
ber ©djulftube, unb baß bieSbezüglich Manches, ©ieleS geboten wirb, rooju
fleh nirgenbS (Gelegenheit roieber finbet. ((¡Erfahrungen auf gemetnfamen
Spaziergängen, Ausflügen; fpmpathetifcheS, focialeS Sntereffe.)
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Tie tluSfübrlicbfeit biefer meinet ©eweiSfübrung, bie gum Tb"* *>em
Tr. ©artb'fdjen Sluffafce übet „tlrbeitSfcbuie" entnommen ift, bitte id) gu
«ntfchutbigen, unb eS fönnen nun anbere ©ä|e um fo fürger, weniger motioirt
gegeben ¿erben.

Ter Turnunterricht ift ber ©¡bule ooßfommen incorporât ; benn bie
SBiffenfcbaft jagt : „®8- mué geturnt werben." ©ie fagt aber nicht, biefe
ober jene SDtuSfeln, biefe ober jene ©lieber folien nur berüdftdjtigt fein ;
bie wahre ©pmnaftif gilt bem gangen SDÎuSfelapparat, bem ganzen 3Jienfd)en.
3fî bem aber fo in ber That ? Sîdn ! Tie gwei wid)tigften Organe grabt,
baS Stuge unb bie §anb, genießen eine febr untergeorbnete Pflege ; unb baS
ftnb grabe bie Organe, burd) welche fid) ber Dîenfd^ oorgugSweife auf eine
höhere ©ulturftufe emporgehoben bat.

TaS Turnen bat gunäe^ft ben Körper in ben Tienft beS SßiflenS gu
(teilen. 2Benn nun baS feben, befonberS gewerbliches Seben, eine fjörberung
ber ©MflenSfraft nacb biejer 9tid)tung bin als ©rgiebungSaufgabe fteflt unb
fteflen mujj, fo fönnen bie bis jeÇt üblichen Turngeräte biefen Slnforberungen
nicht genügen, unb eS ift baS gange ©ebiet ber praftifeben SBetfgeuge in baS
©ereid) beS TurnenS gu gießen, wie anberortS fd)on oft betont worben,

Tie SEBerfftätte fofl als eine befonbere Slbtbeilung beS Turnunterrichtes
gelten, unb Sluge, Slrrn unb §anb foüen an ben Derfchiebenen Sßerfgeugen
unferer föanbwerfer fid) üben.

©rofeffor ©der fagt : „Tie §anb ift eS, welche bie ©ebanfen ber
SDtenfdjen in Tbaten ûberfeÇt, unb baS inenfcblicbe ©ebirn obne biefeS 2Berf=
geug wäre einem geitlebenS in einem Werfer gefangenen ©enie gleich, beffen
fübnfte ©ebanfen ftetS nur ©ebanfen blieben !"

3weifelSobne ift bie Ijpanb ein ,§auptwerfgeug für bie ©efammt=
entwidlung beS 3Renfd)engefd)lecbte8, unb eS muff ibr auf bem ©ebiete ber
©rgiebung ein größerer ©pielraum gewährt werben, als bis je^t gugeftanben
worben.

Taber ift bem 2B e r f ft a 11 S u n t e r r i d) t in allen
©rgiebungSanftalten ein feftbeftimmter © I a (} ein =
g u r ä u m e n.

Ter SBerfftattSunterricht ift ein notbwenbiger ©eftanbtbeil beS ergiebenben
Unterrichtes, mufj als ein unentbehrliches ©Iteb ber ©erufSbilbung betrachtet
werben ; eS haben beSbalb auch alle ©d)üler baran Tbeil 5U tte^men.
hiermit fei auch befonbetS auSgebrücit, baß baS ©efchledbt feinen Unterfcbieb,
feine SluSnabme mache.

Ter Unterricht ber SJtäbdjen in weiblichen ^»anbarbeiten, wie wir ihn
faft aflerortS finben, ift in SBabrbeit nichts tlnbereS als eine ©orbereitung für
ben fpäteren ©eruf unb eine ftitlfchweigenbc Slnerfennung ber oben au8=
gefprodjenen ©ebauptung, baff fcf)on in ber ©cbule bie Anfänge gur
©erufSbilbung gu geben feien, freilich befielt ber ©eruf ber $rau nicht
bloS in ©triefen, Stäben unb 3ufd)neiben, fonbern auch in ber Rührung ber
SBirtbfdjaft, in ber Äranfenpftege unb in ber ©rgiebung ber ßinber. —
Unfere SRäbdjenergiebung ift mit 9tüdfid)t auf bie refpectioe ©erufSbilbung
noch nidjt ooflftänbig ; eS ift bloS ein fchwacber tinfang gunt ©efferen
gemacht, eine tlbfdjlagSgablung auf bie gorberung, welche bie ©rgiebung gu
(teilen bat.
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3m Uebrigen fyat fut bie allgemeine ©rgiehung bie Arbeit für bag
SRäbdjen biefelbe Vebeutung mie fût ben Snaben, unb eg ift nur, mie beim
îurnunterricht, bet bet AuSrcahl bet Arbeiten ïRiitfjxc^t ouf fcpelle Ver=
hältniffe gu nehmen.

3m bitecten Uebergang gur Vefpredjung ber Arbeitâfcbule felbft, roeife
ich nur auf ben wichtigen ^3unft hin, baß ber Schüler cot einet jeben
Ueberbütbung burch bie Arbeit gefcßüfct roitb. 2Benn bie ArbeitSftunben
groifcßen bte Sehrftunben gelegt finb, fo roirb baS Äinb in einen 2ßed)fel ber
Xhätigfeit Derfe(jt, inbem eS in freier Veroegung baâ mit eigenen Ipänben gu
geftalten fudjt, roa§ ber Unterricht ihm bisher nur burch ba§ fLRebtum bed
ÜBorteS, höchftenS mitteilt ber grophifcßen Äunjt nahe gu bringen oermochte.
(Sine foícíje rcechfelnbe îhatigfeit oerlangt aber erfahrungsgemäß nicht eine
größere Anftrengung, ift oielmchr eine nothroenbige ©rhotung, unb eS fann
oon Ueberbütbung um fo rceniger bie "¡Rebe fein, alS Dabei eine Vermehrung
ber iefct üblichen ©tunbengahl nicht beabficßtigt ift.

kommen toir nun gut Arbeitêfchule felbft.
Öerr fRiftmann fagt in „fRorb=2Beft", 3unt a- <-"■:
„3n ber gegenroärtigen Veroegung gu ©unften 1er ArbeitSfdjule finben

mir brei oerfcßiebene fRidjtungen.
„I. $>ie erfte hat gum ^»auptgiel bte AuSbilbung gemiffet §anbfertig»

feiten, tßeilS um baburcß gut ©ntroicíeíung ber tpauSinbuftrie beigutragen,
theilô um baburch birect auf bie fpätere VerufSthätigfeit oorgubereiten.

„IDer Vertreter biefer fRichtung ift ©laufon=$aaS.
„II. 5)ie groeite fRidjtung betrachtet nicht, mie bie erfiere, bie Aneignung

geroiffer gertigfeiten até ¿auptfache. Vielmehr ftnb ihr btefe nur SRittel
gum ¿roccfe. 3hr ift norguggroei'e Vilbung ber §anbgefd)ic!iicbfeit
überhaupt ; ferner ©troecfung oon Sujl unb Siebe gut Arbeit, foroie
Aneignung praftifdjen ©inneS. &auptfächli<h ift biefe fRicßtung in einigen
beutfcßen Anftalten, befonberS in ©ötli$ oertreten.

„2)ie Verfdjiebenbeit in ben ©runbibeen 6eiber ^Richtungen hot natürlich
gang erhebliche Verfchiebenheiten in ber Ausführung berfelben gut ffalge :

hier bie Einher aller ©tänbe,
bort auSfchließlich nur bie Äinber ber ärmeren VolfSflaffen ;
hier bie ArbeitSfchule unb bie Art ber Arbeiten abhängig nur oon

päbagogifcßen ©efichtSpunften,
bort oon ben örtlichen Verhältniffen ;
hier pvaltifche Arbeiten oerbunben mit theoretifchem Unterricht,
bort nur praftifchc Arbeiten ;
hier ber Vehrer ein ted&nifch audgebilbeter fßäbagog,
bort ein ^anbmerfer.
„Veibe ^Richtungen flehen aber bennodj auf gemeinfamem Voben. Veibe

ftnb auS bem ©treben hetoorgegangen, eine beffere Vorbilbung für baS Seben
gu fchaffen, ber im SBefentliçhen nur auf Aneignung non theoretifdjen $ennt=
niffen hinfteuernben ©chule ein praftifheS ©lement hingugufügen. © r g i t-
hung burch Arbeit gur Arbeit! — roaS bie erftere ^Richtung
begmecft, ober gum Verftänbniß für bag praftifcße Seben unb gur that igen
Ihetlnahme an bemfelben, mag bie groeite alg Aufgabe ber ©rgieljung btn-
ftellt, finb bte SofungSroorte beiber fßarteien.
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„5Iuf wefentlich anberem ©runbe fteht bie Stiftung, bie gegenwärtig
unb erft in aüemeuefler Seit Tieutfchlanb nut in Seipgig oertreten gu fein
fdjetnt. 3^te ffiortführer flnb nicht, wie bie erfterr beiben Parteien, au8=
fchliefjlich burd) bie ÜRüdftcht auf ba8 fpälere praftifc^c Seben bewogen roorben,
ber ^»anbarbeit einen Blafc unter ben ©rgiehungSmitteln einzuräumen, Sie
führen bie fpeftaloggi'fchen unb Salgmann'fchen ober ©uthSmuthS'fcben Sbeen
oereinigt weiter ; fie etfennen ben hohen ©influjj ber Arbeit auf bie ©rgiehung,
auf bie ffötberung menichlidjer ©ntwidlung, ber fötperlid)en roie geiftigen.

„3n erfterer Söegiehung (förperlithe ©ntwidelung) fc^en fie bie noth=
toenbige ©rgängung beS Turnunterrichtes, bie ©pmnaftif ber $anb. 3n
Zweiter ©egiehung (geiftige ©ntwidelung) theilt fid) biefe brille Dichtung
wieber in zwei Parteien, inbem bie eine in ber Slrbeit hauptfächlid) bie
intenfioe Slnfdjauung ficht (Tr. 93arth unb ©ôçe, Seipgig).
©ine wefentlich höhere ©ebeutung legt bie gegenüberfiehenbe ©ruppe ber an
ifröbel fich anfd)liejjenben ©äbagogen (Tr. ©eorgenS in ©erlin) ber Slrbeit
ZU. 3he erfeheint ber ÜJtenfch als oorgugSweije praftifcheS SBefen. Ta8
Primat im Seelenleben gebührt ihrer Sluffafifung nach nicht bem intellect
(Herbert), fonbern bem SB i lie n. Tiefer behertfd)e ben ©ebanfenfreiS
(Schopenhauer).

„TaS ©ebütfnijj zunt Semen werbe cor bem Semen ermeeft, b. h- ben
©egenftänben beS Unterrichtes werbe ein praftifcheS ¿ntereffe oerliehen, — fie
werben gu Dbfecten be§ SBiöenS erhoben," wie weiter ba8 Nähere bereits bei
©haraflerbilbung gefagt ; burd) bie Slrbeit foil ber Schüler nid)t nur lernen,
oielmehr felbft erfahren, unb ©rfafprungen finb für ba8 ganze geiftige Sebcn
oon unenblid} größerer ©ebeutung al8 baS ©rlernte (Äenntniffe).

ííachbem idj 3hn«n nun, meine oerehrten Tarnen unb £erren, nach
beftem SBißen in ©orliegenbem bie Sachlage betreffs ber 2lrbeit8?d)ule tn
Teutfchlanb gejehilbert höbe — auch in ber Schweig unb in Sranfreid),
befonberS aber in Tänemarf unb Schweben, ja fogar in fRujjlanb ift man
ber 3rage näher getreten, ohne jeboch hier ober ba ©efonbereS, 2Beiter=
gehenbeS gu Tage geförbert gu hoben, — fomme id) auf bie SlrbeitSfchule in
Slmerifa, unb hier fällt eS mir leicht, gu berichten, ba meines SBiffenS bie
eingige Sehranftalt tiefer Slrt (in welcher bie Slvbeit oon unten auf oraanifd)
mit bem Unterricht oerbunben ift) bie Workingman's School in 9?em
v7)otf ift.

Tiefe Slnfialt würbe am 11. Sebruar 1880 oon mir felbft mit einer
Älaffe oon 35 fed)8 bis fieben Söhre ölten Schülern eröffnet.

Tiefe Äinber hatten ben ^inbergarten befugt, an ben Reh nun biefe
Sdjule anfd)lie§en foÜte. Schon im Tecember 1879 theilte mir ber
Tirector ber Workingman's School, ©rof. Tr. ffeliy Slbler, in 9îem "Ifcrf,
feine 2lbfid)t, biefe Schule gu eröffnen, mit, unb bie principien, oon welchen
biefelbe getragen werben foßte. @8 war bieS alfo gu einer 3eif< 'n weldjer in
Teutfchlanb bie ffrage ber SlrbeitSfchule noth fd)iummette. TitteS hat biefer
Bewegung in feiner im (fahre 1880 erfdfienenen "ißäbagogif noch feiner
©rwähnung getf)an, ein ficherer SeweiS, ba§ bis baljin bie SIrbeitê frage noch
feine TageSfrage war, unb in feiner pâbagogifdjen ÛJÎonatSfchrift gefdjah bieS
gum erften SDÎaie im (Juni unb (fali 1881 auf meine ©eranlaffung. ílnfangS
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beäfelben 3ab«§ grünbete ftdj ber erfle S3erein oon Männern unter ber ^üb;
rung be§ »adferen Sammetê in ^Bremen, con ÜRännern, weldfe ber ©laufon=
Äaaä'(d)en I^ätigfeit Slufmerffamfeit gefchenft unb in ihr ein bebeutenbeê
©íüdf ©djuU unb ©rgiebungêlebeit eiblidt Rotten.

Silfo lange oorber fcbon ijatte "prof. Slbler fein Programm, ba8 im
Sßefentlicben in jRadjfolgenbem beftanb, auägebacht unb feflgefleflt, unb ibm
gebührt auch bemnadj baS fRedjt ber ^Priorität :

1. Slufgabe ber ©chulé mué fein, bie batmonijche ©ntwidelung be§
gangen fDîenfdjen im Zöglinge gu förbern ; e§ foH bie ©rfenntniß erweitert,
gefteigert unb gefeftigt, ber SBifle geregelt unb ber ©inn für baS Schöne
gepflegt werben.

2. ®ie Slrbeit ifi als neuer wichtiger factor gur Streichung biefeS
3wcdeS in bie ©djule eingufübren.

® i e 31 r b e i t b i e n t a) ber ©rfenntniß, inbem burd) ba§ ©rbaffen
ber ©egenftänbe unb an ben ©egenftanben bie ©igenfcbaften ber ®inge unb
bie ©efefce ibreS SBirfenS am ®eutlicbfien unb SBeftimmteften bem ©d)affen=
ben gum Sewußtfein fommen.

®ie Slrbeit bient b) ber ©ntwidelung unb ¡¡Regelung be§
2Biöen§, inbem burdb fte bie fjeftigfeit ber @ntfd>lie§ung, bie SluSbauer unb
überhaupt bie ffreube am §anbein felbft gefteigert wirb.

®ie Slrbeit bient c) ber ©ntwidelung be§ SormenfinneS unb
ber SBilbung be§ ©efchmadeS, inbem einmal ba§ S3ewu§tfein ber fftorm burcb
ibre Uebertragung auf mirtlicbe ©egenftänbe an 33eftimmtbeit gewinnen muß ;
bann aber ber ©inn für bie ©d)önbeit ber formen burcb bie 'äuSroabl ber
©egenftänbe, bie bem jungen Slrbeiter gur 9îad}bilbung empfohlen werben,
geförbert wirb.

3. ®ie £ianb foil ben ©eiji unb ber ©eift bie £anb leiten.
4. ®ie Slrbeit foö ben ®urnunterri<ht ergangen, eine ©pmnaftif für

§anb unb Sluge fein.
5. ®ie Slrbeit unb bie ©d)ulroerfflätte müffen fittlicb auf bie Äinber

wirfen unb fte fc^on früh gu freunblicbem unb gemeinfamem Slrbeiten unb
cpanbeln befähigen unb berangieben.

6. ®ie Slrbeit fofl einen SluSqleicb ber förperlidjen unb geifligen îbatig:
feit bieten unb etfrif^enb unb belebenb auf ben Unterricht wirfen

7. ®ie Slrbeit ift bem ©rgieber nötbig gur befferen ©ifenntniß be§
Höglings unb geicbnet fcbätfer ben 2Beg oor, ben er feinen Högling gu führen
bat.

8. ®urcb bie Slrbeit in ber ©d)ule foil bem $inbe früh Sichtung cor ber
Slrbeit unb bem Slrbeiter eingeflößt werben.

9. ®urtb bie Slrbeit fcfjaffen wir bem Sîinbe nicht nur geiftige, jonbern
auch materielle SJortljeile. ®3 werben tüchtigere Slrbeiter b«ranqebilbet, bie
im ©tanbe fein werben, §öbere§ gu leiften unb auch etnen höheren Sohn für
ibie Seiftungen gu beanfprud)en.

10. ®urcb bie ©inführunq ter Slrbeit in bie ©djule wirb bie fociale
^ebung ber fDîaffe angebahnt. ®a§ arbeitenbe 93olf wirb ben Slufgaben be§
SebenS felbftänbiger unb felbftbemußter gegenüberfteben, im politifchen Sehen
feine fRed)te gu wahren wiffen unb auch bereinft burch bie ©ilbung oon
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Urobuctiogenoffenfcbaften ober auf anbeten ähnlichen 333egen feine materielle
Unabbängigfeit erflreben unb erringen.

3113 praftifcbe ffiorberung gilt :
„(S3 ntug ein ißrincip ber Sluöroabl ber Slrbeit gefunben roerben. 3)er

SlrbeitSunterricbt mug ein in fpjiematifcb georbneter unb entroicfelnber fRei^e
fortfd)reitenber fein."

2>iefeg roaren etroa bie ©efi^tfpunfte, oon meldten au8 fiof. îlbler bie
gu erridjtcnbe SInftilt fab-

®ie näcbfte fjrage aber unb bie erfte groge Schroierigfeit roar : „SBaS
foflen bie Äinber arbeiten ?" 2)ag man nidjt auf'3 ©eraberoohl hineinfallen
butfte, ift jebem îtenfenbcn fiar. 3« mehr id) mid) mit tiefer ftrage :
„3Ba§ fofl gegeben, gearbeitet roerben ?" befcbäftigte, befto mebt traten bie
©dbroierigfeiten betoor.

îÇiir Knaben unbüRäbcben in Dorgerütfterenr 2Jlter, etroa 12—14 3ab"
alt, liegen fid) fd)ort leidster Slrbeiten finben ; geiftige unb Förperliche Äraft ift
bann fc^on mebr norbanben. Slber benfen Sie nur. für $tnberd)en non 6
3abren, roelcbe biéber nur bie leichten Slrbeiten beä $inbergartenS fertigten,
beten @eift bie 3iugenroelt ftdb jeçt erft eigentlidb gu erfchliegen beginnt.
Don ber biefer ebenfo roenig gu faffen oermag, roie bie Meinen garten ,§änbdjen !

2Bo ift bag ÏRateriai, roo ftnb bie ÜBerfgeuge ? @ang roei<te§ îDîaterial
fcbliegt mebr ober roeniger ÜBeifgeuge au§; bar,eg nerlangt fchroere ober
febr fcbatfe SBerfgeuge — beibe nicbt febr geeignet für bie i>anb ber kleinen,
ferner, roeldje ©egenjtänbe unb fformen foflen fte arbeiten ? Unb bann mug
in ber Slrbeit bod) ein Ulan, ein Spftem liegen, ein Spflem ber (Sntroidlung.
roie in bem fßlon ber (Srgiebung unb ©eifteêbilbung übetbaupt. ®ie Ülrbei-
ten bütfen au<b feine Spielereien fein, fofern bie beben erreicht
roerben joßen ; unb fdjlieglid) fpielt aueb bie Slrt ber SBerfgeuge eine Stolle !
î)ie SBerfgeuge roitfen, richtig gebraucht, nach ben eroigen ©efeçen ber fRatur.
3)iefelben — id) fpreebe biet nur Don ben aßereinfad)ften — foflen unb lönnen
baber aueb nur in beftintmter Sieibenfolge, aQe anbeten Siebenumflänben noeb
berüdftd)tigenb, auftreten, roie bie Siatur unb ibre ©efeçe Singang in ben
Schulunterricht finben foflen. 2)a§ SBerFgeuq bat eine @efd)i<hte, bie fo alt
ift, roie bie SRenfchbeit, unb feine (Jntroicfelung unb UerooHfommnung gebt
mit ber ©ntroidelung ter ÜRenfcbbeit gleichen Schritt. ®ie SBerfgeugêlebre
felbft ift beute «ine SBiffenfdjaft, beren Uebeutung ter ber Ubi'°f°Pb'e unb
Ubtlologie gut Seite ftebt. ffler barüber genauere Information roünjd)t,
bem empfehle ich Sîoitéâ neuefteâ 2Berf : „Í)a8 SBerfgeug."

Uorgerüciten Schülern roirb im Sinne Sioitég baâ SÍBerfgeug alê Srfaç
unb (Srgängung ber förpetlichen Gräfte unb Organe nachgeroiefen.

3)er 2Beg gur Ub'lofopbie unb Ubi'o'09te< üu ieber ¿Biffenfcbaft, bat ftdj
im Saufe ber ¿abrtaufenbe giemlich geebnet unb fiar gelegt, fo bag ihn gu
betreten febem normal gebilbeten SDienfchen nicht fchroietig fein bürfte.

2Bir fennen Slfle ben 2Beg, ten i>utnbolbt, 2Ray SRüfler gegangen, unb
auf roeldjem fie bie höbe ©tufe ber Sffiiffenfcbaft erreicht. Sie rourben böd)ft
roabtf(h«inli<h mit bem 6. SebenSfabre in bie Schule gegeben. 25a begannen
fie mit Sefen, Schreiben unb Sîedfnen ; balb traten fRealien, roeiter
pbilologifche 3ä<her b'ngu. Uom ©ptnnaftum gingg gut Unioerfrtät. £>ier
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roar ber Sehtplan für fte ebenfaflg fcfjon längfl fertig unb erprobt. Unb fo
(liegen fie fuccefftoe unb ficher non ©tufe ju ©tufe bi§ bahin, roo roir fte
gejehen unb fegen.

2Bo fängt aber ber ÎBeg on, ober roo ift ber erprobte, fiebere 2Beg, ber
ben SPlenfcheti am einfach (ten ju bem feinem 3$ entfprechenben 2Befen, zum
ooüenbeten Arbeiter, $ünftler führt ?

hierin fuchte ich meine Aufgabe ju löfen, ben ©(ementen allen ©eroerbeg,
jebeg §anbroetfeg, ben gemeinfamen tgpifchen gormen unb ben überall notlp
roenbigen ipanbgriffen nachjufpüren, um oon biefer, aden ©eroerben ju
©runbe liegenben SBaftg auS aufzubauen, nicht für ein beftimmteä
§ a n b ro e r f, fonbern ftetS unb immer nur um ¿um ©emeinfamen, ïqpU
fchen, zu tommen, oon beffen VeftÇ bet Uebergang zum ©pecteilen, jur
Branche, nur ein Heiner ©djtilt, eine ÜRobification ift.

2Bie jeber 2Rann ber Sßiffenfchaft erft ein ©pmnaftum ab'oloirt unb
auch an b« §och(chule minbejïenê z<b« ©emefter allgemein ©iffenfchaftlicheg
hört, jo fod unb utuß eg auch auf bem ©ebiete ber SÍrbeit, beg ©eroerbeg nor
(ich gehen.

$ut Söfung ber mir bamalg gefiedten Slufgabe, eine jroecfentlprechenbe
Arbeit für bag erfle 3al)r Borzubereiten, roar id) mir halb beroujjt, ba§ ba§
roeichfte £>otz für bie fchroachen £>anbe ber ©chüler zu hart fei, unb ba ja in
ber ©djule überhaupt ber ©aÇ Bon 2Bid)tiqfeit ift : nie bag 35ageroefene ganz
bei ©eile zu legen, außer îldjt zu laffen, fo griff ich ben £h°" als Material
auf, ben bie Äinber fchon im $inbergarten Berarbeitet hatten. 35ort tonnten
fie natürlich fo ziemlich machen, bilben, roag fte rooHten ; h'er °ber l)anbelte
unb e§ mußte eg ftd) um ganz Seftimmteg hanbeln.

So entroarf ich bie in unferein Annual Report oon 1880—1881 ber
Deffentlichfeit mitgeteilten breißig Hummern ber Hinarbeiten, welche, nad)=
bem fie nun faft zroei jährige Surfe erlebt, ftch Borzüglidj bewährten unb ber
Slnertennung ©ad)oerftänbiger ftch erfreuen.

®ie erften fünfzehn gormen, für bag erfte ©djuljahr berechnet, (Men
qrablinige mathematifche ©runbformen bat : bag Quabrat, fRechtecf, unb
beibe Derfchoben, bie Derfchiebenen 2Binfel : recht, fpiÇ unb flumpf, im ®reiecf,
an tppifchen gormen, fo an ber ©runbform beg Vlatteg, bem 3)urd)f<hnitt ber
Schraube, bem §ammer, ©tern u. f. f.

2)tefe Slrbeit ift eigentlich 23ilbfd)ni(}erei (carving) ; ber $h"n befommt
bie §ärte eineg alten ©d)roeizerfäfeg ; platten oon unregelmäßiger 33egren=
Zung, einen halben $od bicf unb brei big oier 3od breit unb lang, roerben oor*
bereitet. $)ie ©chultifche frnb burch eine einfache Vorrichtung innerhalb brei
big oiet?Uîinutenzu2lrbeitgtifchen umgeroanbelt, inbem große §olztafeln quer
über bie ©ifce ber ©chüler gelegt unb mittelft eineg §afeng an benfelben
befeftigt roerben.

gebeg ßinb hat feinen befltmmten ülrbeitgplaf}, feine 3lrbeitgfchür¿e,
feine eigenen SBerfzeuge, beftehenb in oier oerfd)iebenen, ber Äinberhanb
entfprechenben ÜJleißeln, einen rechten Sßinfet (carpenter square) unb ein
Sineal mit bent Sängenmaß. 35ie jE^onplattcn finb fd)neü auggegeben unb
fünf sRi inuten fpäter'ftnb fchon ade thätig ; auch bie fchroächflen fönnen ftch
betheiligen, jebeg nach Gräften. ©tide ijerrfcht in ber SBerlflätte ; bie fleinen
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arbeitet bürfen jeboch fooiel miteinanber fprechen, als bie arbeit eS nöthig
madjt.

der ©ang bet arbeit iß foígenber : der Seljrer §eigt ben ©egenßanb,
bet gemocht roerben foil, unb bejpridjt ibn furj nach fjorm, ©toff unbanroen=
bung, roie im anfçhauungSunterricht, jobann «id^net et ifjn an bie îafel ; bie
ßinber copiren biefe 3eidjnung auf bie dponplatte unb nun roirb biefcr
^ei^nung gemäß bie arbeit mit ipilfe ber entfprecßenben fffierfgeuge gemacht.

Soffen ©ie mich 3hncn fur* geigen, meine greunbe, roie lebhaft unb
freubig biefcr Unterricht roerben fann. die Äinber haben ein Ouabrat *u
jeichnen, genau nach 2Raßangabe ; fie pablen geroiffenhaft bie 3ofle unb halben
3ofle am 2Jîa§ftabe ab unb nieffen barnach bie ©eiten, ade gleich lang ; fie
gebrauchen mit @e(cí)icílicbfe¡t ben „rechten ffiinfel", um ben ©eiten bie rid&=
iige Neigung gu einanber gu geben. SRun ftnb alle fertig. 35er Sehrer jagt :
„?5erbinbet bie gegeniibetliegenben Seien burch eine grabe Sinie !" ©ethan.
„UReffet biefe Sinie auS !" ©ie ift länger als bie ©eite unb fürjer als ¿roei :
groifchen groei Runflen iß bie grabe Sinie bie türjefte ! „fRun nerbinbet bie
anberen groei fünfte ! fIReßt auch biefe ©rabe !" Sin freubigeS ©emurmel
lauft burch bie klaffe. — ©onberbar ! ©ie haben biefelbe Sänge gefunben.
SBeiter finben fie, baß bie eine ber fchrägen Sinien (diagonale) bie anbeie in
jtroei gleiche Üttjeite fchneibet, unb baß bie nier 2Binfei rechte ÜBinfel finb.
Söatb erfennen fie barauS, refpectioe an berfRidjtigfeit ober Unrichtigfeit biefer
jRefultate, ob bie arbeit correct ift ober nicht, ©inb bie diagonalen nicht
gleich, fo muß baê Ouabrat falfch fein — bamit bie Sontrole über bie arbeit !

Oh"« baß ihnen Sehrfäge gegeben, finben fte, richtig geleilet, felbft bie
SBahrheiten, unb beim Slnblicf ber nun Dollenbeten arbeit erinnern fte fid)
ftetä ber bieSbegüglich gemachten Srfahrungen. daS paeft — baS roerben fte
nie oergeffen. ©o geht eS fort Don einem ©tücf juin anberen.

da§ groeite ' ^ahr beginnt mit fRo. 16, ber erften geometrifchen,
fjigur, roeldhe mit ,Ç)ilfe beS ^"felS, ber hier als neueS SEBerfjeug auftritt,
gemacht roirb — bem regelmäßigen ©echSecf. ©o folgen Derfdßebene irolijqone,
gulefct ber ÄreiS als fotdher (als ^ilfSlinie tarn er fdjon beim ¿pepagon
bor). die legten fedjS fRummern fteüen ©egenflänbe bar, an welchen biefe
formen Dotfommen. — die arbeiten roetben in Detfchiebenem ÜRaßßabc
angefertigt, auch werben häufig bie "Proportionen oeränbert, um ben Äinbern
ben großen Sinfluß auf bie fform einer oft nur f le in en 23eränberung
gu geigen.

îlRit bem britten Schuljahre roirb ein neueS fDîaterial, ber pappberfel,
eingeführt.

die arbeilen tn Papier unb Pappe eignen ftdj befonberS für ßinber im
alter Don 9—11 fahren, benn fle erforbern :

1. in ben meiftenS fjäßen feine große Äörperanßrengunq ;
2. bebatf e§ hierzu roeber einer eigentlichen SBerfftätte, noch oieler ober

gefährlicher 2Berf¿euge ;
3. iß baê ßRaterial fehr billig unb bem arbeiter fchon befannt ;
4. läßt fich bei anfertiqung ber ©egenßättbe, formen, ebenforoohl auf

geometrifche Sonftructionen unb auf 'Jîaturgefege, als auf bie ©efege ber
aeßhetif unb ben ©chönheitäfinn jRücfftcht nehmen ;

5. bleibt genügenber ©pielraum für bie Phantaße ber kleinen ;
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6. enblidj ftnb ein« ©tufenreibe Don Arbeiten nnwuferligen, bie im
innigften ©onney mit bet ©chulé unb btm Sehen, mit ber fortfchreitenben
©eiftegbilbung beg jungen Arbeiterg flehen.

3n ben big jeçt benuÇten SEBetfyeugen (Uteißel, ©chneibemerfweugen)
tritt ein anbereê berfelben 2lrt : „bag SDteffer" (bie ©djeere).

3)tit bem SDteffer wirb ber îDîenfch fehr früh befannt. 2)ie richtige
Rührung begfelben ift baljercon großerPebeutung. SBirbbagfelbe r id) t ig
gebraucht, bann ift eg mirffatner, ift nic^t gefaljrbringenb unb übt jebe §anb=
muSfet, giebt atfo eine gleichmäßige Augbiibung ber §anb.

2Bir jetjen barauf, baß bie iinfe §anb biefelbe Äraft unb ©efdjidlichíeit
erlangt, mie bie redjte, unb aug ihrer gewöhnlichen Abf)ängigfeit überall
herauêtritt.

2>ag íDíatetiaí bei biefen Arbeiten bietet intereffanten unb miffeng;
roürbigen Çehrjtoff : Sleijter, Seim unb ©tärfe — Iperfunft unb Bereitung,
fabrication ; Seim unb ©elatine ; Rapier unb pappberfel — papier-
fabrication, Pergament, PappruêftauDe, ©djreibefnnft, ©ommercielleg.

2)en iDiittelpunft beg ©urfug füllt bie Anfertigung ber geometrifdjen
Sörper aug. Stachbem bie Sinber bigler bie mid)tigften
formen con Außen, ber fläche nach erzeugen gelernt
haben, folien fie nun auch bitfe f o tut e n o o n f n n en
heraug, ben principien ihrer ©onftruetion gemäß
anfertigen lernen.

Pappbecfelarbeiten fommen auch 'n anberen ©chulen bigtceilen cor ;
allein h»« flehen f'e an einer ©teile, mohín fte, unfetem Plane gemäß, noth=
menbigerroeife gehören.

®ie SEBidjtigfeit biefer Arbeiten — formen — roeiß jeber ©chulmann yu
f^ä^en ; eg liegt barin bie coryügtichite Vorbereitung für ade mathematifchen
fädjer. Aber auch nach anberer ©eile hin bieten fte einen guten Anfdjluß
an ©eographie unb 9taturgefd)ichte. An erftere Doryüglid) baburch, baß bie
Sinber bie con ihnen felbft angefertigten Kärtchen auf Pappbedel aufziehen
unb fd)ön augftatten. freilich nur bie heften bürfen aufgewogen werben,
unb bag Sinb finbet in ber ©rlaubniß, bieg tljun yu bürfen, einen großen
©toly. ®ie harten felbft werben halb beffer werben. „2Ber bie hefte Sarte
macht, barf fte aufziehen", fagt ber Setter. 2Bel<heg herrliche Verhältniß
ywifdjen Selker, ©d)ü(et unb Arbeit !

35iefe aufgewogenen Kärtchen fönnen algbann, in unregelmäßig beliebige
©tiiete yerfchnitten, in einer con ben Sinbern felbft angefertigten ©Bachtel
aufbewahrt werben. $>iefe Schachteln werben bann ben unteren Staffen
gegeben, bamit fie biefe ©tücfe richtig wieber yufammenlegen (3ufammen-
ftellfpiele ).

Auch Plattformen, îl^re teerben geweichnet unb aufgellebt. Stehen
biefen Arbeiten haben nun bieSinber ber ftebenten Slaffe (ymeiteg ©djuljaht)
unb bie ber fedjgten Slajfe (britteg ©djuljahr) noch roöcbentlich je ¿roei
©tunben SJîobelliren. —

©g ift hi<ï ber Ort, in furwen Anbeutungen über bie ®runbfä(je wu
fprechen, bie ung überhaupt bei ber Augarbeitung beg pianeg für ben Arbeitg-
unterricht geleitet haben.



ES fantt Sïeinem, ber ftc^ flit biefe Siogc intereifirt, entgegen, roi« grofj
hie SBerwirrung ift, bic burch ben SRangel eines fixeren BeitfabenS für bie
Auswahl ber Arbeiten entfielen mué unb in ber 3hat enlflanben ift.

Hier fpricht man bacon, bie S8u<hbrucferfunft in ben ©d&ulen einzu=
führen ; tort wirb gefdjuftert ; an einem anbeten Orte qefchreinert ober
Äorbfled)terei getrieben, — ?We8 oíjne einen rechten Zu>ed, ohne ein ftar
erfannteS Ziel- ift nicht ju ciel ju behaupten, bojj bie ©oche beS
ïïrbeitêunterridhteô längft gröjjeren Zortfchritt gemacht unb fich einer aflge=
meinen SInerfennung gic erfreuen hatte, wenn nicht bie Unficherheit unb bie
ÏÏJÎeinungêoerfchtebenheit ihrer SBertreter felbft ba8 publicum unb bie %aá)-
männer ftufcig machten.

SBir für unferen !íh"l hoffen nun in bem ©ange beS Z'^ounterrichtS
ein ^rincip ber ïïuSmaht gefunben ju haben, unb motten ben ernften S3etfu<h
machen, ob ftch nicht burd) ein folgerichtiges Setfahren nach biefem principe
ein fhftematifch georbneter unb ftch entmidelnber íírbeitSunterricht hn'"teüen
tagt.

SEBir gehen alfo oom 3?'d)nen als äuSgangSpunft auS, unb jroar in
jmei getrennten Stiftungen :

1. DaS qeometrifdje Zei<hncn bilbet ben SuSgangSpunft
für bie technifdhen Arbeiten ; maS hier gezeichnet wirb, fofl bort fertig
bargefteflt werben ; eS foQ ber ©chüler lernen, bie Zeichnung i" oetflehen,
nach ihr ¡tu oerfahren unb fte felbft ¿u entwerfen. Der ©ang beS geome=
trifdjen ZeidjnenS bebingt bie SluSmahl ber zu arbeitenben ©egenftänbe ; bie
SReilje ber tedjnifchen Arbeiten läuft paraüel mit ber Steide ber immer
fdhmieriger werbenben Zeichnungen.

2. Da S fjreihanbaeichnen bilbet ben SluSgangSpunft für
bie ïûnjiterijchen Arbeiten, für bie Arbeiten nämlich, ^ie beftimmt fmb, ben
fünftlerifchen ©efchmacf ber Zöglinge auSzubilben. SHJaS hier gezeichnet
wirb, wirb bort mobellirt ; fpäier mag bie ^olzfchniherei hinzutreten unb
für biejenigen ©chüler, bie befonbere Segabung bafür zeigen, auf bie ©tein*
hauerei ; bieS lefctere aber erft nach îtbfoloirung ber eigentlichen ©djule, benn
auch eine Steihe con goribilbungêllaffen liegt im ißlane unfeteS ZnftituteS.

DaS Experiment alfo foil gemacht werben, ob fich auf biefem Sßege bie
funbamentale ffrage : „2ßaS fofl gearbeitet werben ?" principie!! löfen lägt.

Die btei erften Zahre unfereS ZnftituteS liegen hinter un§, unb bie
bereits gemachten Erfahrungen erwecfen in unS bie fdfönften Hoffnungen für
bie Zuïunft. Die fommenben Zahre nun werben zeigen, in wie weit ber
bereits begonnene ipian auch auf ben höh««« ©tufen beS Unterrichtes au8=
führbar ift ober nicht. Sluf ade Zade erbitten wir unS ben 2lntheil unb auch
bie iîritif ber Zachgenoffen, unb hoffen auf biefe SEBeife bem Ziele unferer
älnftalt immer näher unb näher zu fommen. EinS aber fleht feft bei unS,
bafj ein ißrincip für bie SluSmahl ber Slrbeit gefunben werben mu§, bajj ber
WrbeitSunterridjt ein fhftematifch entmidelnber werben mufj. wenn nicht ade
bie fdjönen Hoffnungen f^eitern folien, bie mir unb Slnbere mit unS an feine
Durchführung fnüpfen.

©ie fehen hier bie fRefultate ber Arbeit ber erften brei Zahte,*) unb ich
*) Slrbeiten ber Schüler bet "Workingman's School" waren am üefirertage

auSgefteUt.
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gebe ffhnen bie Verfidferung, baff alle ©tilde ofytte .fjitfe be# £et)rer# oon ben
Äinbern felbft angefertigt rôorben finb.

Side Arbeiten in $h°n rourben unb »erben ftet# non $eit gu ¿eit in
@t)P§abbrücfen Ijergeftelït, roie Sie biefetben ^iec feiten, Sud) tiefe ïïrbeit
geflieht Don ben Äinbern felfcft. fDîit aßen biefen Arbeiten ift ba# 3£'d)nen
innigft oerbunten ; nicbt# wirb gearbeitet, roa# nicht erjt gegeidfnet ift, unb
gejeic^net roitb Dom Äörper, nid)t oon ber Vorlage (papier). îie Äinber
in ber oberen Pfaffe finb he"le fdjon im ©tanbe, ihre Arbeiten nad) einer
3eid)nung gu maceen, eine einfache ¿eidfnung gu „lefen". 35ie VerooÜU
fommnung biefer fo fei» bebeutfamen Äunft, eine tedjnifche Zeichnung gu
lefen, gu oer flehen unb barnacf) gu arbeiten, feibftrebenb and) eire fold»
anzufertigen, ift in bem für bie groei nädhften 3aljre oorgefdflagenen ?lrbeit#=
curfu# (mit .'potz at# fDiaterial) befonber# in# 2luge gefaxt. 2tud) ^ter
folien nur ttjpifdje ¡formen, roie fie in alten ^otgarbeiten auftrtten, ange*
fertigt unb babei ba# roidftige Äapitel ber „Verbinbung" in feiner mannig*
faltigen SBeife gelehrt unb prafticirt »erben, Urft roenn aud) biefer Surju#
erprobt ift, »erben roir im ©tanbe fein, barüber betaiflirt gu berichten.

@# bürfte fegt rool)l ora V'afce fein, bie roichtigflen Arbeiten aufgugäbten,
roeldfe in ben beften 2trbeitëfd)ulen 3)eulfdjlanb8, in Seipgig, $>re#ben unb
©örlifc angefertigt »erben.

Vergleichen ©ie biefetben mit benen unferer ©chute, unb e# foQt mich
freuen, 3f» Urtivit gu hören.

®iefe Arbeiten bcftehen taut Verid)t be# „fftorb^VSeft" com 2.
Stpril a, c. in :

3aubertä{chd)en, ®eheimfdjriftfd)lüffet, $radjen, ©teigen, ©djlitten,
Äatenber, föäftcben, ©d»eibgeug, ©parbüd)fe, ©tiefelfncdjt, ¡Jufjbanf, Vlu=
menftab, ©d)lüffelhalter, Äteiber- unb ©artenrechen, ©tunbenptan, ffeber--
taften, fWotigbud), $iatium, Vüdjermappe, ÄafeiboScop, SBetle unb .pebet.—

3ufammenftjflenb habe idh gur „Arbeit" felbft noehmal# heroorguheben :
1. îJajj Arbeit unb 3eid)nen innig oerbunten finb unb fein muffen ;
2. bafj ba# gange ©ebiet ber Diathematif oon ber Arbeit berührt unb

Dorgügtid) funbamentirt toirb;
3. baff ftîaturgefchichte, 9tatur»iffenfd)aft überhaupt unb ©eographie

namhaft babei gelehrt, foroie
4. ¡formen* unb ^unftfinn oon früh o"f geojedt unb gepflegt »erben.
2Bir haben bie Einrichtung getroffen, bafj bie Äinber einer fäbtljeilung

unter fid) ftet# ihren Vorarbeiter, ben beften Arbeiter, auswählen ; bemjetben
orbnen fie fid) gerne unter, unb feine §itfe, feine Belehrung ift oft »irtfamer
at# bie be# üel»et#. ®er für un# (»her liegenbe ^unît ift aber :, b i e
©eroöhnung, fich bem $ ü d) t i g ft e n unterguorbn en,

ffirjt »enn ber Vorarbeiter bie Arbeit gefeíjen, geprüft, unb für gut
befunben hat, fann fie bem 2ei»er gegeigt »erben, ober »enn ber Vorarbeiter
felbft ber ^Belehrung babei bebaif.

9?od) einen fßuntt mu§ ich berühren, ber mir fei» roidjtig erfcheint.
3ch habe in meiner klaffe groei Knaben unb ein fDtäbchen, roeld» im

íernen fehr gurüd »aten, ¡ebenfalls ¿eiftig ein »enig befd»änft finb;
fre blieben in ber Älaffe gurüd, unb eine trübe ®emütl)lflimmung trat bei
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